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AbVWracW 
UVing WUe principleV of poViWive pVXcUologX anT WUe WoolV of narraWive reVearcUH 
WUiV arWicle focuVeV on WUe pVXcUologX of five language learnerV wUo croVVeT cul-
Wural anT linguiVWic borTerV. All five were univerViWX VWuTenWV learning CUineVe in 
MexicoH anT Wwo of WUem alVo VWuTieT CUineVe in CUina. TUe grounTeT WUeorX 
approacU waV uVeT Wo analXYe anT inWerpreW WUe VWuTenWV’ narraWiveV. Seligman’V 
(2011)  PNRMA moTelH  WUe  cenWerpiece  of  WUe  moTern  view of  well-beingH  pro-
viTeT WUe WUeoreWical framework. TUe reVulWV leT Wo WUe concluVion WUaW language 
learning can be a major journeX in Velf-TiVcoverXH ricU in poViWive emoWionV WieT 
Wo experienceV of engagemenWH relaWionVUipH meaningH anT accompliVUmenW. 
 
OeXworTVJ  language  learner  narraWiveH  PNRMA  moTelH  CUineVe  aV  a  Ve-
conTIforeign language 
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[P]Uen Xou geW a new moTelH a new paraTigmH a new waX  
of perceivingH . . . VuTTenlXH Xou Uave an illuminaWionH an inVigUW.  

AbraUam MaVlow (1971H p. 168) 

1. InWroTucWion 
 

In WUiV VWuTXH Mexican VWuTenWV TiVcovereT inner meaning anT gaineT a large 
meaVure of fulfillmenW wUile WUeX learneT WUe CUineVe language anT culWure. 
TUe principleV of poViWive pVXcUologXH WUe empirical VWuTX of WUriving anT flour-
iVUing anT of WUe virWueV anT VWrengWUV WUaW leaT Wo WUe gooT life (Vee WUiV iV-
Vue’V inWroTucWorX arWicle)H unTergirT WUe reVearcU reporWeT Uere. MarWin 
Seligman (2011)H a founTer of WUe poViWive pVXcUologX fielTH creaWeT a moTel in 
wUicU flouriVUing iV vieweT aV WUe golT VWanTarT for meaVuring well-being. TUe 
acronXm PNRMA reflecWV five elemenWV of well-being. TUeVe elemenWV areJ  

· PoViWive emoWionV 
· NngagemenW 
· RelaWionVUipV 
· Meaning 
· AccompliVUmenW 

In a complex TXnamic VXVWem involving flouriVUing anT well-beingH “UigU-
level menWal aWWribuWeV anT funcWionV are TeWermineT bX a complex VeW of inWer-
connecWeT componenWV WUaW conWinuouVlX evolve over Wime” (MörnXeiH 2009H 
pp. 195-196) in an organicH UoliVWicH nonlinearH inWeracWive faVUion (MercerH 
2011). In our reVearcUH clear exampleV of WUe PNRMA moTel were reflecWeT in 
WUe reWroVpecWive narraWiveV wriWWen bX five Mexican VWuTenWV abouW WUeir 
learning of CUineVe. TUe narraWiveV ulWimaWelX reflecWeT VignificanW pVXcUologi-
cal inVigUWV relaWeT Wo Seligman’V WUeorXH albeiW wiWU a more obviouV inWerweav-
ing of culWural facWorV WUan founT in WUaW WUeorX. 

 
2. ReVearcU review 
 
TUiV review iV baVeT on Seligman’V (2011) PNRMA moTelH VWarWing wiWU poViWive 
emoWionV anT enTing wiWU accompliVUmenW. Pe relaWe imporWanW variableV Wo 
eacU aVpecW of PNRMA.  
 
2.1. PoViWive emoWionV 

 
NmoWionV are WUe firVW aVpecW of WUe PNRMA moTel. NmoWionV influence language 
learning (ArnolTH 1999; TUornburXH 2013) anT learning in general (MamaVioH 1994; 
Le MouxH 1998). Language learning iV eVpeciallX emoWion-laTen; iW iV “a profounTlX 
unVeWWling pVXcUological propoViWion” (GuioraH 1983H p. 8)H largelX becauVe of VUifWV 
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in iTenWiWieV. PUile learning a languageH new or expanTeT perVonal iTenWiWieV are 
bornH miTwifeT bX emoWionH WUrougU “. . . pUXVicallX anT VXmbolicallX croVV[ing] WUe 
borTer . . . beWween one waX of being anT anoWUer” (Pavlenko F LanWolfH 2000H p. 
174). NmoWion “funcWionV aV an amplifierH proviTing WUe inWenViWXH urgencXH anT 
energX Wo propel our beUavior” in “everXWUing we ToH” anT emoWion maX be more 
baVic WUan cogniWion (MacInWXreH 2002H p. 61). AlWUougU mucU emoWion-relaWeT 
reVearcU in WUe language learning fielT UaV focuVeT on anxieWX (HorwiWYH 2007; 
HorwiWY F QoungH 1991)H anxieWX iV noW WUe onlX language learning emoWion WUaW 
UaV been VWuTieT. NarraWiveV of bilingual wriWerV wUo were once language learnerV 
VUow “an arraX of emoWionVH” VucU aV guilWH inVecuriWXH anxieWXH angVWH VaTneVVH anT 
confuVion (PavlenkoH 2006H p. 5). OxforT anT colleagueV (OxforTH 1996H 2011aH 
2013; OxforTH NUrmanH F LavineH 1991; OxforTH LavineH ŃelkinVH HollawaXH F SaleUH 
1996; OxforTH MengH RUouH SungH F JainH  2007; OxforTH MaVVeXH F AnanTH 2005; 
OxforT eW al.H 1998) alVo founT manX emoWionV in learner narraWiveVJ anxieWXH an-
gerH UumiliaWion or VUameH obVeVVionH confiTenceH loveH pleaVureH priTeH conWenW-
menWH anT joX. Ńor bilingualVH emoWion managemenW can occur bX meanV of Uumor 
(VaiTH 2006)H anT VWuTenWV can benefiW from uVing Uumor aV WUeX Teal wiWU WUe 
VWreVVeV of language learning. 

HoW cogniWion iV relaWeT Wo poViWive emoWionV. Pilliam JameV (1910I1987) 
TeVcribeT voliWion aV WUe “UoW” merger of perVonal TeVireH exciWemenWH willH anT 
WenVionH creaWing a UigUer level of energX. ŁuilTing on JameV’ workH PinWricUH 
MarxH anT ŁoXle (1993) rejecWeT a “colTH” overlX raWionalH anT emoWion-free 
verVion of learner cogniWion anT empUaViYeT WUe neeT for UoW cogniWionH WUaW 
iVH learning in wUicU mulWiple levelV of cogniWion are VparkeT bX emoWionV anT 
moWivaWion in livelX VocioculWural conWexWV. TUeX founT WUaW WranVformaWion of 
iTenWiWXH Velf-worWUH or aWWiWuTe iV linkeT Wo UoW cogniWion (PinWricU eW al.H 1993). 
InVWanceV of UoW cogniWion were iTenWifieT in learner narraWiveV (OxforTH ManielH 
PeiH F RicUWerH 2011; OxforTH 2011a).  

AlWUougU LaYaruV (2003) criWiciYeT WUe WenTencX of poViWive pVXcUologX Wo 
TeVcribe emoWionV aV eiWUer poViWive or negaWiveH WUiV TicUoWomX iV poWenWiallX 
verX imporWanW. AccorTing Wo ŃreTerickVonH (2001H 2003)H negaWive emoWionV 
(e.g.H anxieWX) anT poViWive emoWionV (e.g.H UappineVV) are Wwo VeparaWe Timen-
VionV. NegaWive emoWionV conVWricW WUe inTiviTual’V focuVH buW poViWive emoWionV 
broaTen WUe inTiviTual’V awareneVV; VWimulaWe novelH creaWiveH exploraWorXH anT 
plaXful WUougUWV anT acWionV; anT builT VkillV anT reVourceV for WUe fuWure (ŃreT-
erickVon’V broaTen-anT-builT WUeorX). PoViWive pVXcUologX ToeV noW ignore nega-
Wive emoWionV. In facWH Seligman (2011) menWioneT WUaW VWrong biological facWorV 
Uave preTiVpoVeT cerWain people—CUurcUillH LincolnH anT manX oWUerV—Wo VaT-
neVV anT oWUer negaWive emoWionVH wUicU can onlX be amelioraWeT raWUer WUan 
WoWallX eliminaWeT. NegaWive emoWionV can be aW leaVW parWlX conWrolleT bX uVing 
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WUe AŁCMN WecUniŰueH in wUicU beliefV abouW aTverViWX cauVe conVeŰuenW feel-
ingVH buW TiVpuWaWionH WUaW iVH preVenWing counWer-eviTence Wo negaWive beliefVH 
reVulWV in energiYaWionH or poViWive mooT anT beUavior cUange (SeligmanH 2006). 
 
2.2. NngagemenW 

 
NngagemenW iV WUe VeconT componenW in Seligman’V PNRMA moTel. Ńlow iV 
compriVeT of compleWe engagemenW in an acWiviWXH merging of acWion anT aware-
neVV wiWUouW TiVWracWionH a VubjecWive VenVe of joX anT confiTenceH inWrinVic mo-
WivaWion (auWoWeliVmH or WUe TeVire Wo To WUe WaVk for iWV  own Vake)H  balance be-
Wween  cUallengeV  anT  compeWence  (WaVk  iV  neiWUer  Woo  eaVX  nor  Woo  UarT)H  
UeigUWeneT conWrol (VecuriWX anT lack of worrX abouW failure)H efforWleVVneVVH lack 
of Velf-conVciouVneVVH anT an alWereT percepWion of Wime (Vlowing Town or 
VpeeTing up) (CVíkVYenWmiUálXiH 1990H 1996I2013H 1998H 2008; CVíkVYenWmiUálXi 
F CVíkVYenWmiUálXiH 2006). CVíkVYenWmiUálXi (1990) TeVcribeT flow noW aV paVVive 
or  relaxing  buW  aV  occurring  “wUen a  perVon’V  boTX  or  minT iV  VWreWcUeT Wo  iWV  
limiWV in a volunWarX efforW Wo accompliVU VomeWUing TifficulW anT worWUwUile” (p. 3).  

AV noWeTH inWrinVic moWivaWion iV parW of flow. InWrinVicallX moWivaWeT learn-
erV Walk abouW learning a VeconT language for WUe enjoXmenW of finTing ouW new 
WUingVH for WUe pleaVure experienceT wUen graVping VomeWUing TifficulW in WUe 
languageH or for WUe “UigU” WUaW iV felW wUen learning or uVing WUe language 
(McInWoVU  F  NoelVH  2004).  Oao  anT  OxforT  (2014)  noWeT  WUe  value  of  inWrinVic  
moWivaWion for Teveloping language proficiencX. AccorTing Wo Velf-TeWerminaWion 
WUeorX (Meci F RXanH 1985H 1991H 2000; RXan F MeciH 2001)H inWrinVic moWivaWion 
involveV a combinaWion of inWereVWH enjoXmenWH novelWXH anT perVonal cUallengeH 
along wiWU a feeling of compeWenceH relaWeTneVV Wo oWUerVH anT auWonomX.  

 
2.3. RelaWionVUipV 

 
Seligman’V PNRMA WUeorX incluTeV relaWionVUipV. Language learnerV are noW iVolaWeT 
beingV buW are inVWeaT in conVWanW relaWionVUip wiWU oWUerV. UVUioTa’V (2009) “per-
Von-in-conWexW relaWional view” empUaViYeV relaWionVUipV aV parW of WUe learning con-
WexW. TUiV view cenWerV on “WUe inWeracWion beWween WUiV Velf-reflecWive inWenWional 
agenW [WUe learner]H anT WUe fluiT anT complex VXVWem of Vocial relaWionVH acWiviWieVH 
experienceV anT mulWiple micro- anT macro-conWexWV in wUicU WUe perVon iV embeT-
TeT . . .” (p. 220). AV noWeT earlierH Velf-TeWerminaWion WUeorX empUaViYeV WUaW inWrin-
Vic moWivaWion involveVH among oWUer WUingVH relaWionVUipV wiWU oWUer people.  

AlWUougU WUe PNRMA moTel ToeV noW overlX empUaViYe culWureH relaWion-
VUipV alwaXV occur in WUe conWexW of culWureH wUicU iV a complex TXnamic VXV-
Wem. In VucU a VXVWemH WUe conWexW iV  noW a VWaWic backTrop buW inVWeaT a “Te-
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veloping proceVV” (MörnXei F UVUioTaH 2011H p. 32). CulWure iV “WUe VUareT waX 
of life of a group of peopleH incluTing WUeir arWifacWV (VucU aV Vocial inVWiWuWionV 
anT WecUnologX) anT WUeir VXmbolV (VucU aV communicaWionV anT mXWUV)” (Łer-
rXH PoorWingaH SegallH F MaVenH 2002H p. 477). IW iV alVo “WUe VUareT knowleTge 
anT VcUemeV creaWeT bX a VeW of people for perceivingH inWerpreWingH expreVV-
ingH anT reVponTing Wo WUe Vocial realiWieV arounT WUem” (LeTeracUH 1995H p. 9). 
TUe Mexican learnerV in our VWuTX ofWen menWioneT culWure aV a crucial facWor 
in WUeir learning of WUe CUineVe languageH anT Vome of WUeVe learnerV maTe 
conVciouV compariVonV beWween Mexico anT CUina. HofVWeTe’V mulWiTimen-
Vional moTel compareV anT conWraVWV WUe culWureV of CUina (HofVWeTeH 2014a) 
anT Mexico (HofVWeTeH 2014b). In HofVWeTe’V perVpecWiveH boWU CUina anT Mex-
ico are collecWiviVWH WUaW iVH inWerTepenTence-orienWeTH anT maVculineH focuVing 
on VucceVV anT compeWiWion. NeverWUeleVVH Mexico VcoreT UigU on WUe inTul-
gence TimenVionH reflecWing opWimiVm anT a TeVire Wo relaxH Uave funH anT en-
joX lifeH wUile CUina UaT a low VcoreH inTicaWing greaWer peVVimiVm anT re-
VWrainW. CUina UaT a low Vcore on uncerWainWX avoiTanceH reflecWing comforW 
wiWU ambiguiWXH wUile Mexico waV UigU on WUiV TimenVionH VuggeVWing mainWe-
nance of rigiT coTeV of belief anT beUavior. SucU obVervaWionV reflecW WUe na-
Wional cUaracWer approacUH wUicU aVVerWV WUaW iW iV poVVible Wo TeVcribe WUe pVX-
cUological ŰualiWieV or moTal perVonaliWX of preVenW-TaX naWion VWaWeV (ŁerrX eW 
al.H 2002)H buW inTiviTualV wiWUin a given naWion-VWaWe maX Tiffer TramaWicallX 
from WUe moTal perVonaliWX TeVcribeT. 

 
2.4. Meaning 

 
TUe fourWU elemenW of PNRMA iV meaning. TUe learnerV in our VWuTX Vpoke of 
peak experienceVH wUicU are infuVeT wiWU perVonal meaning. A peak experience 
iV “a greaW anT mXVWical experienceH a religiouV experience if Xou wiVU – an illu-
minaWionH a revelaWionH an inVigUW . . . [leaTing Wo] ‘WUe cogniWion of beingH’ . . . WUe 
cogniWion WUaW PlaWo anT SocraWeV were Walking abouW; almoVWH Xou coulT VaXH a 
WecUnologX of UappineVVH of pure excellenceH pure WruWUH pure gooTneVV” 
(MaVlowH 1971H p. 169). Peak experienceV are eVpeciallX joXouVH exciWingH ego-
WranVcenTing momenWV in lifeH involving VuTTen feelingV of inWenVe UappineVV or 
ecVWaVXH creaWiviWXH meaningH well-beingH wonTerH aweH loveH uniWXH empaWUXH anT 
WimeleVVneVV. In peak experienceVH WUe perVon feelV VimulWaneouVlX more power-
ful anT alVo more UelpleVV WUan ever before (MaVlowH 1970). MaVlow’V reVearcU 
inTicaWeV WUaW “moVW peopleH or perUapV all peopleH Uave peak experienceVH or 
ecVWaVieVH” wUicU can be uncovereT bX aVking VomeoneH “Uave Xou ever experi-
enceT WranVcenTenW ecVWaVX?” (MaVlowH 1971H p. 168). TUere are counWleVV Wrig-
gerV for peak experienceVH VucU aV meTiWaWionH arWH muVicH anT naWure (MaVlowH 
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1970H 1971). In WUe preVenW VWuTXH aV will be TemonVWraWeTH peak experienceV are 
WriggereT bX cerWain language learning ViWuaWionV anT inVpiring WeacUerV.  

Meaning iV funTamenWallX WieT Wo conVciouVneVV anT can be enUanceT bX 
inVpiraWion. In conVciouVneVVH preVence—WUe fielT of aWWenWion—anT copreVence—
WUe influenWial valueVH aVVumpWionVH beliefVH opinionVH anT ViWuaWional facWorV WUaW 
are ouWViTe of aWWenWion—“configure WUe image WUaW an inTiviTual UaV of WUe 
worlT” (SiloH 2006aH p. 9). InformaWion in preVence iV “alwaXV guiTeT bX inWereVWV” 
(SiloH 2006bH p. 61)H wUile copreVenW aVpecWV are Waken for granWeT buW are ofWen 
more powerful WUan informaWion in WUe fielT of preVence (SiloH 2006a). “TUe inWen-
WionaliWX of WUe conVciouVneVV (WUiV TirecWing WUe acWV of conVciouVneVV WowarT 
TeWermineT objecWV) iV alwaXV launcUeT WowarT WUe fuWure . . .H wUicU iV regiVWereT 
aV WUe WenVion of VearcUing” (SiloH 2006bH p. 61). PUen we Veek a miVVing objecWH 
VucU aV a VeW of keXVH  our conVciouVneVV VWarWV VearcUing. Nven if  we give up WUe 
VearcUH WUe inWenWion iV VWill WUere in copreVenceH anT conVciouVneVV ToeV noW give 
up unWil iW finTV iWV objecW (noWe WUe objecW-acW bonT). Nven wUen we inWenWionallX 
evoke WUe paVW bX VearcUing for a Vpecific memorXH we are VWill “alwaXV aTvancing” 
becauVe of WUe VearcU iWVelf (p. 61).  

InVpireT conVciouVneVV iV a perWurbaWion or VUaking up of orTinarX con-
VciouVneVV (SiloH 2006c). IW iV “more WUan a VWaWeH iW iV a global VWrucWure WUaW 
paVVeV WUrougU TifferenW VWaWeV anT WUaW can manifeVW in TifferenW levelV” (SiloH 
2006cH p. 102). InVpireT conVciouVneVV can acUieve immeTiaWe inWuiWionV of 
realiWX anT flaVUeV of inVigUW; iW can organiYe groupV of experienceV wiWUouW 
TeTucWive or TiVcurVive WUougUW. MXVWicVH pUiloVopUerVH poeWVH noveliVWVH arWiVWVH 
muVicianVH anT even orTinarX people can experience inVpireT conVciouVneVV—
“Vuperior VWaWeV of conVciouVneVV” (SiloH 2006cH p. 95) VucU aV ecVWaVXH rapWureH 
anT recogniWion—WUrougU TreamVH viVionVH anT inWuiWionV. NcVWaVX iV accompa-
nieT bX movemenW anT generaliYeT energXH rapWure iV markeT bX powerful poV-
iWive emoWionH anT recogniWion involveV a VenVe of compreUenTing everXWUing 
in an inVWanW (SiloH 2006c). InVpireT conVciouVneVV can occur wUen orTinarX 
inTiviTualV Uave VucceVVful UuncUeVH fall in loveH VuTTenlX unTerVWanT a com-
plex ViWuaWionH or inVWanWaneouVlX Volve a problem (SiloH 2006c). Learning UaV 
VpecialH inVpireT momenWVH wUicU occur wUen VWuTenWV are moveT bX rapWur-
ouV inVigUW or wUen VomeWUing magicallX clickV anT maWcUeV wUaW WUe learner 
iV looking for. A feeling of cerWainWXH or “WUiV iV Uow WUingV are” (SiloH 2006cH p. 
95)H accompanieV inVpireT conVciouVneVV. Several language learnerV’ experi-
enceV of VuTTen unTerVWanTingVH inVigUWVH anT inWuiWionV—wUaW migUW be 
calleT inVpireT conVciouVneVV—were noWeT bX OxforT (2011a). 
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2.5. AccompliVUmenW 
 

Seligman’V final PNRMA componenWH accompliVUmenWH iV eaVilX relaWeT Wo lan-
guage proficiencX. In WUe language learning fielTH a VignificanW conWribuWor Wo ac-
compliVUmenW iV learning VWraWegieV. Learning VWraWegieV are “acWiviWieV conVciouV-
lX cUoVen bX learnerV for WUe purpoVe of regulaWing WUeir own language learning” 
(GriffiWUVH 2013H p. 36) anT for aWWaining proficiencX (GriffiWUVH 2013; Gunning F 
OxforTH 2014; OxforTH 1990H 2011b). AlWUougU unVucceVVful language learnerV 
alVo uVe learning VWraWegieVH WUeVe learnerV WXpicallX uVe VWraWegieV inefficienWlX or 
emploX VWraWegieV WUaW are inappropriaWe Wo WUe WaVk or WargeW language aW UanT 
(OxforTH 1990H). OxforT (2011b) preVenWeT four major learning VWraWegX caWego-
rieVJ cogniWiveH affecWiveH VocioculWural-inWeracWiveH anT WUe maVWer caWegorX of 
“meWaVWraWegieVH” VucU aV planningH organiYingH anT evaluaWing. PromiVing ap-
proacUeVH incluTing WUe cogniWive acaTemic language learning approacU or CALLA 
(CUamoWH 2007) anT VWXleV-anT-VWraWegieV-baVeT inVWrucWion or SSŁI (CoUenH 
2011)H Uave ariVen for WeacUing VWraWegieV Wo language learnerV. 

AV we Uave VUownH WUe PNRMA moTel iV poWenWiallX relevanW Wo language 
learning in general. TUiV arWicle will aVVeVV iWV relevance Wo five Mexican learn-
erV VWuTXing CUineVe.  

 
3. MeWUoT 

 
3.1. TUe narraWive perVpecWive 

 
NarraWiveV are immenVelX imporWanW for unTerVWanTing pVXcUological anT Vociocul-
Wural iVVueV in language learning. NarraWiveV are pervaViveH VenVe-making WoolV Wo 
Uelp uV unTerVWanT our experienceV. “Pe Tream in narraWiveH TaXTream in narra-
WiveH rememberH anWicipaWeH UopeH TeVpairH planH reviVeH criWiciYeH goVVipH learnH UaWeH 
anT love bX narraWive” (HarTXH 1968H p. 5). “SWorieV iTenWifXH unifXH give meaning Wo. 
JuVW aV muVic iV noiVe WUaW makeV VenVeH a painWing iV color WUaW makeV VenVeH Vo a 
VWorX iV life WUaW makeV VenVe” (MarWelH 2011H p. 15). PUile learner narraWiveV are 
VUapeT bX experienceV of WUe inTiviTual narraWorVH WUeX are alVo “collecWive VWorieV” 
reflecWing mulWiple “voiceVH” inWerpreWeT bX WUoVe wUo Uear or reaT WUem (ŁakUWinH 
1986). PUen learnerV narraWe WUeir experienceVH WUeX recogniYe more TeeplX WUe 
VUifWV in Velf-iTenWiWieV over Wime (McATamVH JoVVelVonH F LieblicUH 2006; PavlenkoH 
2006; Pavlenko F ŁlackleTgeH 2004) anT link emoWionallX fragmenWeT elemenWV 
inWo a meaningful wUole (PUiWeH 2007). ŁecauVe “narraWiveV are an excellenW 
meWUoT Wo capWure WUe eVVence of Uuman experience” (ŁarceloVH 2008H p. 37)H 
parWicularlX in a complex TXnamic VXVWem (MörnXeiH 2009)H narraWive reVearcU in 
language learning iV gaining aWWenWion (e.g.H ŁaileX F NunanH 1996; ŁarkUuiYenH 
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2011; ŁellH 2002; ŁenVon F NunanH 2004; CuéllarH 2012; OxforTH 2011aH 2013). 
CompareT Wo WUirT-perVon obVervaWionV of language learningH firVW-perVon learner 
narraWiveV offer ricUerH more conWexWualiYeT TaWa anT greaWer pVXcUological inVigUWV 
(OxforTH 2011a; Pavlenko F LanWolfH 2000).  
 
3.2. SeWWing 

 
TUe VeWWing waV WUe CenWer for WUe TeacUing of Ńoreign LanguageV (SpaniVU acronXmH 
CNLN) aW WUe largeVW auWonomouV univerViWX in Mexico (UNAM)H wUicU conViVWV of 
more WUan 300H000 VWuTenWV. TUiV cenWer incluTeV VWuTenWV from all faculWieV anT 
VcUoolV of WUe UniverViWX anT even Vome exWernal inVWiWuWionV. CNLN WeacUeV 16 Tif-
ferenW languageVH incluTing CUineVeH anT UaV abouW 350 CUineVe VWuTenWV repreVenW-
ing all proficiencX levelV. InWereVW in CUineVe iV increaVingH anT CNLN cannoW XeW meeW 
WUe TemanT. TUe learnerV of CUineVe come from TiverVe fielTVJ pUiloVopUXH econom-
icVH pUXVicVH biologXH UiVWorXH inWernaWional relaWionVH anT manX oWUerV.  
 
3.3. ParWicipanWV 

 
Pe inviWeT five VWuTenWV of TifferenW ageV Wo parWicipaWe in WUe VWuTX. All  were 
TeeplX inWereVWeT in learning CUineVe aW WUe Wime of WUe VWuTX. Pe inWenWionallX 
incluTeT parWicipanWV repreVenWing TifferenW acaTemic areaV anT inWereVWV. Pe 
alVo enVureT WUaW WUe Vample incluTeT Vome parWicipanWV wUo UaT experience 
learning CUineVe noW onlX in Mexico buW alVo in CUina. ParWicipanWV gave in-
formeT conVenW for WUeir narraWiveV Wo be incluTeT in WUe VWuTX. Table 1 pro-
viTeV informaWion abouW eacU of WUe parWicipanWV.  
 
Table 1 TUe parWicipanWV 
 

Name Age AcaTemic VpecialWXH in aTTiWion Wo 
CUineVe 

CommenWV 

Mariana 28 InWernaWional relaWionV MiT Uer maVWer’V VWuTieV in CUina (abouW 
inWernaWional relaWionV) anT now workV aV 
an inWerpreWer for XinUua 

JoVé LuiV 34 HiVWorX Now workV aV a CUineVe WeacUer in Mexico 

ClauTia 44 NngliVU anT IWalian profeVVor IV alVo a profeVVional Vinger 

Jorge 25 PUXVicV (aW WUe Wime Ue wroWe UiV VWorX) 
AcupuncWure (aW WUe Wime of WUe mem-
ber cUeck) 

RecenWlX TroppeT pUXVicV anT cUangeT UiV 
empUaViV Wo acupuncWure 

LiYeWW 26 ATminiVWraWion (aW WUe Wime VUe wroWe 
Uer VWorX) 
CUineVe empUaViV (aW WUe Wime of WUe 
member cUeck) 

MeciTeT Wo cUange Uer empUaViV Wo Vome-
WUing involving CUineVe (WeacUing or acu-
puncWure) 
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3.4. MaWa collecWion 
 

ParWicipanWV receiveT WUe following inVWrucWionVJ “PriWe Xour language VWorXH Te-
Vcribing WUe moVW VignificanW experienceV along Xour paWU in VWuTXing CUineVe 
anT poinWing ouW WUe moVW emoWional or exciWing momenWV (poViWive or negaWive 
oneV).” ParWicipanWV were noW VpecificallX aVkeT Wo TiVcuVV culWure or learning 
VWraWegieVH alWUougU all of WUem cUoVe Wo To Vo. All wroWe WUeir VWorieV in SpaniVUH 
anT we WranVlaWeT WUe VWorieV inWo NngliVU for WUiV arWicle. Pe cUeckeT WUe WranV-
laWionV wiWU eacU oWUer anT wiWU WUe parWicipanWVH all of wUom knew NngliVU. 

 
3.5. MaWa analXViV 

 
Pe analXYeT WUeVe VWorieV uVing a grounTeT WUeorX approacUH wUicUH raWUer WUan 
beginning wiWU a UXpoWUeViV aV wiWU WraTiWional ŰuanWiWaWive reVearcUH beginV 
wiWU WUe TaWaH wUicU are WUen analXYeT inWo meaningful caWegorieV (GlaVer F 
SWrauVVH 1967). GrounTeT WUeorX iV a general approacU WUaW iV uVeT Wo Terive a 
WUeorX from obVerveT anT collecWeT TaWaH wUicU are alloweT Wo Vpeak for WUem-
VelveV (Corbin F SWrauVVH 2007). In oWUer worTVH alWUougU we were inWereVWeT in 
PNRMA anT pUenomena VucU aV peak experienceVH flowH anT WUe likeH WUe analX-
ViV TiT noW begin wiWU WUeVe; iW began wiWU WUe TeWailV of WUe VWorieV.  

In WUe grounTeT WUeorX approacUH WUere are WUree coTing VWageV. AW WUe 
open coTing VWageH pUenomena are iTenWifieT anT rougUlX caWegoriYeT inWo pre-
liminarX WUemeVH wiWUouW pre-eVWabliVUeT caWegorX nameV (Corbin F SWrauVVH 
2007). TUe nexW VWageH axial coTingH makeV connecWionV beWween caWegorieV bX 
proviTing concepWual axeV arounT wUicU WUe keX iTeaV revolve (Corbin F SWrauVVH 
2007; SWrauVV F CorbinH 1998). TUiV VWage allowV WUe WUemeV Wo emerge more 
TefiniWivelX anT Wo become beWWer organiYeT. AW WUiV VWageH Vpecific WUemeV are 
alVo conTenVeT inWo broaTer WUemeVH wUile reWaining keX ŰuoWaWionV anT exam-
pleV (CreVwellH 2007). TUe final VWageH VelecWive coTingH iTenWifieV one WUeme aV 
WUe moVW imporWanW anT encompaVVing (Corbin F SWrauVVH 2007). TUrougUouW 
WUiV proceVVH WUe WUemeV are conWinuallX compareT wiWU WUe TaWa (WUe conVWanW 
compariVon WecUniŰue) Wo enVure WUe beVW fiW. 

In aTTiWion Wo applXing WUe analXWic VWageVH we followeT OxforT’V (2011a) 
recommenTaWionV for unTerVWanTing WUe VWorieV. ŃirVWH we uVeT empaWUX bX 
WrXing Wo geW inWo WUe UearW anT minT of eacU parWicipanW (JoVVelVon F LieblicUH 
1995). SeconTH we analXYeT caVe elemenWVH VucU aV roleV of WUe learnerH roleV 
of oWUer cUaracWerVH locaWionH evenWVH anT WUe Tegree of Velf-awareneVV. TUirTH 
we liVWeneT for mulWiple voiceVH VucU aV WUe learner in WUe paVWH learner aV pre-
VenW narraWorH anT oWUerV in WUe VWorX. ŃourWUH we ŰuerieT WUe VWorX or people in 
iW bX aVking ŰueVWionV like “PUo? PUaW? PUen? PUere? PUX? How?”  
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AfWer WranVlaWing WUe VWorieV anT giving our profeVVional analXViV baVeT on 
WUe grounTeT WUeorX approacUH WUe VeconT auWUor conWacWeT eacU parWicipanW 
Wo finT ouW wUeWUer Ue or VUe agreeT wiWU our analXViV of WUe VWorX anT Wo 
gaWUer anX upTaWeV or aTTiWionV. TUiV proceVV iV calleT “member cUeckingH” anT 
iW occurreT approximaWelX 4 monWUV afWer WUe VWorieV were originallX wriWWen. 
Ńour of WUe member cUeckV occurreT WUrougU inTiviTual inWerviewVH wUicU 
were TigiWallX recorTeT in SpaniVUH WranVcribeTH anT WranVlaWeT inWo NngliVU. TUe 
fifWU member cUeck (for Mariana) waV Tone WUrougU email. Member cUecking 
proveT Wo be verX valuable anT aTTeT more TepWU. ŁaVeT on Vome of WUe par-
WicipanWV’ ricU aTTiWionVH we founT iW neceVVarX Wo aTT more Wo WUe analXViVH 
parWicularlX enUancing WUe axial coTing maWerial.  

A compleWe verVion of WUe narraWiveV anT WUe member cUeckV iV  available in 
WUe AppenTix of WUe online VupporWing informaWion aW UWWpJIIVVllW.amu.eTu.plITown 
loaTITocVISSLLT%204(2)%20OxforTH%20Cuellar%20AppenTix.pTf.  

 
4. ReVulWV 

 
TUiV VecWion preVenWV WUe reVulWV of all WUree VWageV of analXViV. PiWU reference 
Wo WUe axial coTing reVulWVH we TiVWinguiVU beWween WUe original narraWiveV anT 
WUe aTTiWionV from WUe member cUeckV.  
 
4.1. ReVulWV of SWage 1J Open coTing 

 
SWage 1H open coTingH involveT WUe creaWion of Veveral WableV wiWU parWicipanWV’ 
nameV linkeT wiWU variouV WUemeV. TwenWX WUemeV aroVe in WUiV VWageH aV fol-
lowVJ (a) number of XearV of learning CUineVe in MexicoH if VWaWeT; (b) inWenViWX 
of CUineVe VWuTX in Mexico; (c) WripV Wo CUinaH if anX; (T) inWenViWX of CUineVe 
VWuTX in CUina; (e) backgrounT of WUe parWicipanW; (f) inVpiraWion from a WeacUer 
or claVV in Mexico; (g) inVpiraWion from WUe language anT culWure; (U) exWrinVic 
moWivaWion; (i) inWrinVic moWivaWionH wUicU overlappeT VignificanWlX wiWU inVpira-
Wion; (j) peak experienceV; (k) flow; (l) emoWionV; (m) UoW cogniWion; (n) Tifficul-
WieV in learning CUineVe; (o) learning VWraWegieV Wo aTTreVV TifficulWieV anT pro-
pel progreVV; (p) relaWionVUipV wiWU oWUer Mexican learnerV; (Ű) relaWionVUipV 
wiWU CUineVe people; (r) CUineVe pUiloVopUXH VcienceH anT general culWureH 
VomeWimeV aV conWraVWeT wiWU Mexican or PeVWern culWure; (V) Velf-evaluaWion; 
anT (W) general aWWiWuTe. TUe cellV of WUe Wable proviTeT eviTence in WUe form of 
relevanW paVVageV from WUe narraWiveV.  
 
 
 

http://ssllt.amu.edu.pl/download/docs/SSLLT%204(2)%20Oxford,%20Cuellar%20Appendix.pdf
http://ssllt.amu.edu.pl/download/docs/SSLLT%204(2)%20Oxford,%20Cuellar%20Appendix.pdf
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4.2. ReVulWV of SWage 2J Axial coTing 
 

In SWage 2 of grounTeT WUeorX analXViVH linkV are maTe acroVV WUe TaWa ele-
menWVH anT WUemaWic caWegorieV are conVoliTaWeT anT VupporWeT. TUe WUemeV 
reVulWing  from  WUiV  VWage  were  cloVe  buW  noW  iTenWical  Wo  WUe  PNRMA  paWWern.  
TUe WUemeV wereJ (a) emoWionVH (b) unificaWion of engagemenW anT meaningH 
(c) relaWionVUipV wiWUin anT acroVV culWureVH anT (T) accompliVUmenW. 
 
4.2.1. NmoWionV 

 
TUe firVW componenW of WUe PNRMA moTel iV poViWive emoWionV. HoweverH noW all 
WUe emoWionV in WUe narraWiveV were poViWive. ŁoWU painful emoWionV anT poViWive 
emoWionV were expreVVeTH juVW aV PiageW (1981) TeVcribeT in regarT Wo all learn-
ing.  Ńor  inVWanceH  Mariana  expreVVeT  a  range  of  emoWionV  in  Uer  narraWive.  SUe  
VeemeT exciWeT wUen Uer WeacUer offereT inVpiring inVWrucWion anT wUen VUe 
experienceT  WUe  mXVWerX  of  WUiV  VWrange  language.  PUile  waWcUing  CUineVe  TV  
TramaVH VUe waV VomeWimeV WireT anT fruVWraWeT buW VUoweT a VWrong inWereVW. 
SUe felW WUaW WUe conWenW waV inviWing Uer Wo followH anT VUe experienceT mucU 
VaWiVfacWion. NoWe WUe preVence of UoW cogniWion in WUe uniWing of poViWive emo-
WionH moWivaWionH anT WUougUW. In Uer member cUeckH Mariana menWioneT feeling 
“paVVionaWe” abouW unTerVWanTing a new waX of life WUrougU learning CUineVe. 

Learning CUineVe in MexicoH JoVé LuiV waV aW firVW fruVWraWeT anT VWruggling. 
In CUina Ue waV fruVWraWeT for WUe firVW few TaXV becauVe of noW unTerVWanTing 
colloŰuial VpeecU. HoweverH afWer a wUile in CUinaH once Ue goW paVW WUe cogni-
Wive overloaTH Ue felW ŰuiWe VaWiVfieT aW VeeingH knowingH anT experiencing WUe 
language in conWexW. HiV TeVcripWion of going norWUH VouWUH eaVWH anT weVW in UiV 
CUineVe WravelV anT UiV VWorX of WUe funerarX paper UorVe capWureT WUe elemenWV 
of UoW cogniWionH in wUicU poViWive emoWionV anT moWivaWion caWalXYeT inWellecWu-
al unTerVWanTing. In UiV member cUeckH JoVé LuiV waV more objecWive WUan emo-
WionalH WUougU Ue TiT menWion being “paVVionaWe” abouW UiV CUineVe WeacUingH 
abouW alwaXV being in a “gooT mooT” in fronW of UiV VWuTenWVH anT abouW UiV con-
WenWmenW wUen Ue UelpV VWuTenWV Wo make a menWal “click” (Uave an inVigUW).  

AfWer Wwo XearV of VWuTXing CUineVeH ClauTia experienceT Teep grief aW 
WUe TeaWU of a frienTH leaTing Wo a loVV of inWereVW in everXWUing. SUe TeciTeT Wo 
ŰuiW VWuTXing CUineVe. LaWer VUe miVVeT CUineVe anT felW VUe UaT maTe a miV-
Wake in leaving iW. SUe expreVVeT a love of CUineVe becauVe of WeacUerVH VongVH 
fellow learnerVH anT CUineVe frienTV. Her emoWional love of CUineVeH wUen aV-
VociaWeT wiWU moWivaWion anT inWellecWH VWimulaWeT UoW cogniWion. Nven VoH VUe 
occaVionallX felW inVecure abouW wUeWUer VUe woulT ever VpeakH unTerVWanTH or 
wriWe CUineVeH WUougU WUiV emoWion TiminiVUeTH leaving Uer UappX Wo be learn-



Rebecca L. OxforTH LourTeV Cuéllar 

184 

ing WUe language. Her member cUeck revealeT WUaW ClauTia UaT gone WUrougU a 
greaW pUXVicalH emoWionalH anT VpiriWual Wrial wUen VUe UaT an acciTenW aV a 
cUilTH anT WUiV maTe Uer even more TeWermineT Wo overcome cUallengeV. 

JorgeH waV exciWeT Wo learn CUineVe becauVe of WUe relaWionVUip beWween 
ancienW CUineVe WeacUingV anT moTern pUXVicV anT becauVe of WUe linkage be-
Wween WUe language anT pUiloVopUXH anT UiV main emoWion waV pleaVure aW 
learning CUineVe. AW WUeVe momenWV UiV poViWive emoWionV were mergeT wiWU 
moWivaWion anT inWellecW Wo creaWe UoW cogniWion. In aTTiWion Wo feeling exciWe-
menW anT pleaVureH Ue alVo inTicaWeT WUaW VomeWimeV Ue felW WireT or upVeWH 
noWeT occaVional fruVWraWion aW WUe workingV of WUe minT in forgeWWing wUaW UaV 
noW been recenWlX pracWiceTH anT aTmiWWeT Wo being fearful of encounWering 
CUineVe people on WUe VWreeW anT noW unTerVWanTing wUaW WUeX were VaXing. 
HiV member cUeck VUoweT UiV TiVilluVionmenW wiWU “TeWerminiVWic” PeVWern 
Vcience anT UiV love of “inWuiWive” CUineVe Vcience. 

LiYeWW’V emoWionVH like ClauTia’VH were affecWeT bX WUe people arounT Uer. 
SUe iniWiallX feareT anT avoiTeT WUe TifficulW language of WUe CUineVe becauVe 
Uer frienT ŰuiW VWuTXing iWH buW VUe regaineT inWereVW wUen Uer boVV ciWeT buVi-
neVV reaVonV. MeVpiWe feeling anxieWX abouW pronunciaWion anT WrXing Wo UiTe 
from WUe WeacUerH LiYeWW’V priTe evenWuallX maTe Uer WrX UarTerH VWimulaWing 
greaWer inWereVW anT perVeverance. NvenWuallX VUe fell in love wiWU WUe lan-
guageH merging inWellecW wiWU emoWion Wo generaWe WUe brigUWneVV of UoW cogni-
Wion. Her member cUeck TiVcloVeT WUaW VUe conWinueT Wo be fulfilleT in learning 
CUineVe  anT  felW  “onlX pleaVure.”  NmoWionV  plaXeT  a  greaW  role  for  UerJ  “MX 
feelingV abouW CUineVe are Vo VWrong WUaW I Uave TeciTeT Wo VWop mX aTminiVWra-
Wive VWuTieV anT focuV on CUineVe.”  

 
4.2.2. UnificaWion of engagemenW anT meaning WUrougU inWrinVic moWivaWionH 

flowH peak experienceVH anT inVpiraWion 
 

TUe VeconT anT fourWU componenWV of PNRMAH engagemenW anT meaningH 
coulT noW be VeparaWeT in our analXViV of WUe five narraWiveV. NngagemenWH 
wUicU waV VUown in flow anT inWrinVic moWivaWionH waV ofWen WieT firmlX Wo 
meaningH wUicU waV founT in peak experienceV anT inVpiraWion.  

All five parWicipanWV experienceT inVpiraWion anTIor VupporW from WeacUerV 
anT inVpiraWion from WUe language anT culWure.  Ńor WUeVe learnerVH  WUe VenVe of 
inVpiraWion waV ofWen connecWeT wiWU inWrinVic moWivaWionH or Toing VomeWUing 
becauVe iW iV funTamenWallX inWereVWingH enjoXableH novelH anT cUallenging anT 
becauVe iW makeV WUe perVon experience compeWenceH relaWeTneVVH anT auWono-
mX. AV noWeT earlierH a peak experience iV an ecVWaWicH WranVcenTenW experience 
WUaW UaV a loW in common wiWU inVpireT conVciouVneVVH anT flow iV a VubjecWivelX 
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felW combinaWion of joXH inWrinVic moWivaWionH cUallengeH compeWenceH confiTenceH 
anT acWive immerVion in a WaVk. ŁecauVe of WUe overlapV in WUeVe concepWVH we 
TiVcuVV WUem WogeWUer in relaWion Wo WUe parWicipanWV’ narraWiveV. 

Mariana uVeT WUe worT “inVpiring” aV VUe TeVcribeT ProfeVVor Xu’V claVVH 
wUicU “openeT up new worlTV” for WUe VWuTenWV. SUe VWaWeT WUaW VUe UaT never 
before been WUiV cloVe Wo a CUineVe perVonH parWicularlX one wUo focuVeT on 
Velf-percepWion anT WranVmiVVion of a TifferenW culWure. Ńor UerH WUe language 
waV mXVWeriouV (implXing alluring) becauVe iW waV Vo TifferenW from SpaniVUH 
involving conWraVWing menWal VWrucWureVH a TifferenW pronunciaWion VXVWemH anT 
mucU menWal VWorage. SUe repeaWeTlX VaiT WUaW VUe likeT anT enjoXeT CUineVe 
anT WUaW VUe waV learning iW for WUe Vake of learning (inWrinVic moWivaWion)H ra-
WUer WUan for anX exWernal reaVon. SUe VeemeT Wo experience flow wUile Toing 
pleaVurable anT cUallenging acWiviWieVH VucU aV waWcUing CUineVe TV TramaV 
anT reaTing. SUe felW WUaW WUe moVW rewarTing WUing waV Wo unTerVWanT anT 
expreVV conWenW in CUineVeH giving Uer VWrengWU for WUe longH conWinuouV jour-
neX of learning WUe language. TUe wUole proceVV of learning CUineVe VeemeT 
like an ongoing peak experience. In WUe member cUeckH Mariana menWioneT 
WUaW VUe felW “paVVionaWe” abouW TiVcovering a new waX of life anT unTerVWanT-
ing anoWUer culWureH anT learning CUineVe UelpeT Uer To WUiV.  

Ńor LiYeWWH WUe WeacUer VeemeT inVpiring becauVe of Welling abouW evenWV 
anT WraTiWionV in CUinaH WUe meaningV of WUe raTicalV (keX parWV of CUineVe 
cUaracWerV)H anT WUe WeacUer’V own experienceV in CUina. TUe “excellenW WeacU-
er WoucUeT me” bX knowing anT VUaring Vo mucU. “All of WUiV awakeneT Vome-
WUing in me WUaW moWivaWeT me Wo keep on VWuTXing WUe languageH” VUe VaiT. 
AlWUougU LiYeWW VWarWeT ouW wiWU a powerful exWrinVic moWivaWion for learning 
CUineVe (buVineVV opporWuniWieVH compeWiWiveneVVH anT moneX)H VUe morpUeT 
iW inWo a TeeplX inWuiWiveH inVpireT “feel” for WUe language iWVelf. Her peak expe-
rience waV falling in love wiWU WUe CUineVe languageH anT falling in love alVo 
reflecWV inVpireT conVciouVneVV (SiloH 2006c). SUe TeVcribeT Uer love relaWion-
VUip wiWU CUineVe—wUicU we can inWerpreW aV a peak experience—aV followVJ 
“Qou enjoX everX momenWH everX experienceH anT Xou VWruggle eacU TaX Vo WUaW 
WUe relaWionVUip will laVW longerH becauVe love moWivaWeV Xou Wo go on.” NoWe WUe 
breaWU-likeH inVpireT imagerX VUe uVeT in TepicWing CUineVe aV “a beauWiful lan-
guage WUaW fillV me up anT moWivaWeV me Wo keep on VWuTXing.” A VenVe of flow 
pervaTeT Uer worTV abouW learning WUe CUineVe language.  

In LiYeWW’V member cUeckH we recogniYeT Uer pleaVure aW overcoming 
cUallengeV. TUe more TifficulW VomeWUing waVH WUe more VUe likeT iW. SUe felW 
VaWiVfieT. “I feel CUineVe fulfillV me .  .  .”  “PiWU CUineVe I will be able Wo know 
moreH Wo Vee WUe worlT from anoWUer poinW of view anT WUiV moveV meH enUanc-
eV me.” SUe waV inVpireT Wo cUange Uer VWuTieV Wo WUe CUineVe area. SUe TeciT-
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eT Wo give up Uer aTminiVWraWion major anT VpecialiYe in CUineVe WeacUing or 
acupuncWure. SUe menWioneT WUe poVVibiliWX of going Wo CUina. 

JoVé LuiV iniWiallX began learning CUineVe for inVWrumenWal reaVonV (aV a 
VWep WowarT UiV fuWure VWuTieV of CUineVe UiVWorX)H buW liWWle bX liWWle Ue became 
inVpireT bX inWeracWing wiWU CUineVe people wUile in CUina anT in learning 
abouW CUineVe culWure. He waV moWivaWeT Wo graVp everX opporWuniWX Wo VWuTX 
anT Wravel in CUina anT wanWeT Wo link languageH culWureH anT UiVWorXH WUe WUree 
main poinWV of UiV original inWereVW wUicU VWrengWUeneT UiV poViWive aWWiWuTe 
WowarTV CUineVe. He UaT an “unforgeWWable” experience Waking parW in WUe CUi-
neVe ŁriTge compeWiWion on UiV firVW Wrip Wo CUina. PracWicing CUineVe in CUina 
VUoweT UiV VWrengWUV anT weakneVVeVH imporWanW TiVcoverieV abouW UimVelf. 
LaWer Ue UaT WUe “greaW opporWuniWX” Wo go Wo CUina for Wwo XearV of WoWal im-
merVionH a peak experience Turing wUicU Ue maTe greaW progreVV in WUe lan-
guage anT culWure WUrougU Walking Wo people anT going Wo manX parWV of coun-
WrX. TUiV waV a keX for Uim anT a VenVe of flow accompanieT UiV WravelV. A Vpe-
cific peak experience occurreT in CUina wUen Ue waV wiWU American frienTVH 
examining a paper UorVe WUaW lookeT like a piñaWa. Łefore Ue coulT Wake a pUo-
Wo of WUe UorVeH a CUineVe perVon VWoppeT Uim anT WolT Uim iW waV a funerarX 
objecW WUaW coulT bring Uarm Wo WUoVe wUo TiT noW reVpecW iW. He appeareT Wo 
learn mucU from WUiV crucial culWural inciTenW. 

JoVé LuiV’ member cUeck UigUligUWeT WUe inVpiraWional naWure of WeacUing 
anT learning CUineVe. He waV “paVVionaWe” abouW WeacUing CUineVeH wUicU 
gave Uim energX. He VWaWeTH “mX VWuTenWV are alwaXV VurpriVeT I am in a gooT 
mooTH WUaW I alwaXV Uave energX”. Pe muVW remember WUaW a VWaWe of ecVWaVXH 
wUicU comeV from an inVpireT conVciouVneVVH iV accompanieT bX moWor cUang-
eV anT generaliYeT energX (SiloH 2006c). TUe paVVion JoVé LuiV feelV giveV Uim a 
Vpecial energXH wUicU VWuTenWV perceive anT aTmire. TUiV energX UaV noWUing Wo 
To wiWU exWrinVic moWivaWionH nor wiWU WUe inVWrumenWal purpoVeV of WUe begin-
ning of UiV learningH buW inVWeaT relaWeV Wo WUe inVpiraWion Ue founT in WeacUing 
anT WUe VenVe of flow wUicU accompanieT iWJ 

 
I WUink iW iV abouW inVpiring oWUer people Wo TiVcover WUe gooT WUingV WUaW WUere areH 
anT wUX noW WUe baT VWuffH anT leW WUem compareH eacU one of WUemH wUaW´V relaWeT 
Wo WUe CUineVe culWureH iWV peopleH iWV UiVWorXH wUaW WUeX ToH WUe counWrX WUe waX iW iVH 
Wo make WUem VUow inWereVW. TUaW´V WUe ligUW WUaW awakenV meH anT I wanW Wo follow 
WUaW paWU . . . [I]nVpiraWion iV relevanW. 

 
He TepicWeT Uelping VWuTenWV Wo “make WUaW ‘click’H” wUicU iV verX Vimilar Wo 
wUaW we TeVcribeT concerning inVpireT conVciouVneVV (“VomeWUing magicallX 
clickV anT maWcUeV wUaW WUe learner iV looking for”). SWuTenWV wUo cannoW 
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“click” are WUe oneV wUo are WUe UarTeVW Wo WeacUH WUe unmoWivaWeT oneVH 
wUoVe moWivaWion anT inVpiraWion muVW be awakeneT.  

ClauTia waV iniWiallX curiouV abouW WUe languageH anT wUile VUe WUougUW iW 
woulT inVWrumenWallX open up opporWuniWieV for UerH WUiV gave waX Wo a more pow-
erful inWrinVic aWWracWion Wo WUe language. SUe menWioneT WUaW Uer WeacUerV were 
alwaXV frienTlX anT VupporWiveH anT Uer claVVmaWeV maTe WUe environmenW pleaV-
anWH buW Uer Wrue inVpiraWion came from WUe culWureH WUe fooTH WUe WraTiWionVH WUe 
languageH anT WUe “aWWracWive anT inWereVWing” CUineVe people wUo offereT “beau-
Wiful frienTVUip.” MoVW VignificanWlXH VUeH like LiYeWWH UaT WUe peak experience of fall-
ing in love wiWU CUineVe. ClauTia ecVWaWicallX exclaimeTH “loveH loveH love iW!” TUiV 
exclamaWion waV baVeT on WUe facW WUaW VUe learneT a loW abouW culWureH cuVWomVH 
anT fooT—anT abouW UerVelfH “Uow Wo VWruggle for wUaW Xou wanW.” Like LiYeWWH VUe 
TemonVWraWeT a VenVe of flow in Uer powerful love of WUe language.  

ClauTia’V member cUeck revealeT VomeWUing exWraorTinarilX inWereVWing. 
SUe TeVcribeT an acciTenW VUe UaT aV a cUilT anT Uow WUiV acciTenW markeT Uer 
enWire life. SUe overcame WUiV cUallenge WUrougU efforWH anT VUe felW WUaW learn-
ing  CUineVe  waV  a  new  cUallenge  Wo  be  overcome.  TUe  TifficulWX  of  WUe  lan-
guage maTe iW more aWWracWive for Uer. MuVic waV alVo a paVVion VUe UaT before 
VWarWing Wo learn CUineVeH anT iW fiWWeT parWicularlX well wiWU WUe muVic of WUe 
CUineVe language. TUe peak experienceV anT WUe flow we can Vee in ClauTia’V 
narraWive anT member cUeck relaWe Wo a perVonal WrenT Wo overcome cUalleng-
eVH Wo break limiWVH anT Wo be wUere WUere iV Vome muVic. TUe experience goeV 
furWUer WUan WUe mere acW of learning a foreign language; iW UaV Wo To wiWU Uer 
perVonal life. Learning CUineVe “waV parWicularlX cUallenging for me becauVe iW 
UaV mucU Wo To wiWU meH wiWU mX VpiriWualiWX.” ClauTia’V narraWiveH like WUe oWU-
erVH VUoweT WUe power of linking learning wiWU a Teep perVonal VearcUing.  

JorgeH wUo waV a pUXVicV VWuTenW aW WUe Wime Ue wroWe UiV narraWiveH UaT 
Wwo inVpiring WeacUerV of CUineVeH one in claVV anT one wUo WaugUW Uim Tai Ji 
Quan. In claVV “WUe WeacUerH liWWle bX liWWleH WaugUW WUe ancienW founTaWionV of 
CUineVeH new waXV of approacUing lifeH VomeWUing compleWelX unknown buW 
verX appealing.” HiV VkilleT Tai Ji Quan WeacUer UelpeT Uim unTerVWanT linkageV 
beWween CUineVe pUiloVopUX anT pUXVical VenVaWionVH aV well aV WeacUing Uim 
WUe  “Teep pUiloVopUical grounTV of WUe language.” Jorge waV paVVionaWelX in-
VpireT bX WUe linkageV Ue founT beWween WUe language anT iWV pUiloVopUX anT 
bX WUe Teep VXmbolic meaning of eacU cUaracWerH anT aV a reVulW Ue waV able 
make inWuiWiveH pUiloVopUic leapV of unTerVWanTing in claVV anT ouW. He ap-
peareT Wo Uave Veveral peak experienceVH VWarWing wUen a frienT gave Uim a 
copX of LaoYi’V MaoTejing afWer Jorge UaT alreaTX been VWuTXing meTiWaWionH 
Velf-reflecWionH anT “obVcure arWV.” He realiYeT WUaW WUiV book conWaineT 
pUraVeV anT aVVerWionV WUaW were Vimilar Wo moTern pUXVicVH anT WUiV waV a 
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WremenTouV TiVcoverX for Uim. Jorge’V VWorX TemonVWraWeT once again WUaW 
inVpireT conVciouVneVV Turing language learning leaTV VWuTenWV Wo TiVcover 
new WUingV abouW WUemVelveV. ŁecauVe of WUe inVpiraWionH iW iV eaVX Wo feel paV-
VionaWe abouW WUe experience iWVelf (incluTing all WUe poViWive emoWionV linkeT 
Wo iW) anT abouW wUaW iV VuppoVeT Wo proTuce WUe experience (in WUiV caVeH en-
counWering WUe CUineVe language or CUineVe culWure). AnoWUer peak experience 
occurreT  wUen UeH  afWer  onlX  a  few monWUV  of  VWuTXing  CUineVeH  waV  able  Wo  
unTerVWanT pUraVeV in WUe film “HouVe of ŃlXing MaggerVH” in WUiV caVe relaWeT 
wiWU WUe empowermenW of knowing WUe language. HiV pracWice of Tai Ji Quan 
wiWU UiV excepWional guiTe proveT Wo be XeW anoWUer peak experience. All of 
WUeVe VeemeT Wo immerVe Jorge in a VenVe of flow. 

Jorge’V member cUeck revealeT Uow imporWanW iW waV for Uim Wo reaT WUe 
MaoTejing in CUineVe. HiV CUineVe learning experience moveT Uim Wo give up 
UiV pUXVicV VWuTieV (Ue UaT been abouW Wo finiVU) anT Wo VWuTX CUineVe acu-
puncWure. He waV inVpireT anT paVVionaWe abouW WUe waX everXWUing iV con-
necWeTH anT Ue felW WUaW CUineVe pUiloVopUX reflecWeT WUeVe inWerconnecWionV. 
He VUoweT a verX Teep exciWemenW abouW UiV inWuiWionV anT feelingV buW coulT 
noW explain WUem all in a VcienWific waXH becauVe WUere were no worTV Wo explain 
WUiV kinT of experience. He inVWeaT WrieT Wo TeVcribe WUe pUenomena WUrougU 
manX  imageV  of  WUe  TifferenceV  beWween  PeVWern  anT  CUineVe  culWure.  Pe  
inWerpreWeT WUaW Ue experienceT flowH baVeT on expreVVionV VucU aV “mX lan-
guage proceVV UaV been verX pleaVurable anT I Uope never Wo abanTon iW”H “mX 
UearW iV CUineVeH”  anT “WUaW’V wUaW maTe me love WUe language”. He waV par-
WicularlX enWranceT bX WUe CUineVe cUaracWerVJ “. . . if Xou reallX learn WUe cUar-
acWerVH Xou know WUe wUole concepW of UearW aV emoWionH WUougUWH anT even iWV 
exWenVion Wo WUe planeWV anT WUe elemenWV.” 

 
4.2.3. RelaWionVUipV wiWUin anT acroVV culWureV 

 
RelaWionVUipVH WUe WUirT PNRMA elemenWH were verX imporWanW Wo WUe five 
learnerV. TeacUer-VWuTenW relaWionVUipV were naWurallX ciWeT. Ńor inVWanceH Mar-
iana Vpoke of ProfeVVor Xu aV Uelping Uer Wo perceive UerVelf TifferenWlX anT in 
giving Uer WUe gifW of CUineVe culWure. JoVé LuiV WalkeT glowinglX abouW UiV CUi-
neVe WeacUerH a naWive MexicanJ “ProfeVVor LourTeV careT abouW creaWing a 
ricUer approacU in claVV” bX WeacUing culWureH VUowing filmVH preVenWing parWV 
of liWerarX workVH anT WeacUing abouW UoliTaXV anT WraTiWionV. Jorge TiVcuVVeT 
UiV inWellecWual relaWionVUip wiWU UiV Tai Ji Quan WeacUerH wUo waV TeeplX influ-
enWial in UiV life. LiYeWW felW WUe crucial naWure of Uer relaWionVUip wiWU WUe WeacU-
erH  wUo “WoucUeT me” anT VWirreT moWivaWion Wo learnH anT explaineT WUe cul-
Wure. AfWer VUe VeW UerVelf free from buVineVV aVpiraWionVH LiYeWW remarkeT WUaW 
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WUe WeacUer waV Uelpful in WranVforming Uer unTerVWanTing of CUineVe culWureJ 
“. . . WUe WeacUer woulT Well uV abouW wUaW waV going on in CUinaH WUeir WraTi-
WionVH Uer experience WUe firVW Wime VUe waV WUereH anT WUe TeWaileT explanaWion 
of WUe raTicalV anT wUaW eacU one of WUem meanW.” TUeVe culWural elemenWV 
“moWivaWeT me Wo keep on VWuTXing WUe language.” Her member cUeck inTicaW-
eT WUaW learning CUineVe from WUe WeacUer openeT worlTV for Uer. In all WUeVe 
inVWanceVH WUe WeacUer UaT an imporWanW roleH noW juVW becauVe of wUaW Ue or 
VUe TiTH buW WUe waX Ue or VUe connecWeT wiWU wUaW WUe VWuTenW felWH WUougUWH 
anT expecWeTH even if WUe VWuTenW waV noW fullX conVciouV of iW. 

ClauTia empUaViYeT perVonal relaWionVUipV wiWUin anT acroVV culWureV. AV 
noWeT earlierH VUe TeVcribeT Uer VupporWive WeacUerV anT claVVmaWeV anT WUe 
“beauWiful frienTVUip” VUe receiveT from CUineVe people. SUe alVo noWeT Uer 
Teep grief aW WUe TeaWU of a frienTH an evenW wUicU WemporarilX WUreaWeneT Wo 
Terail Uer CUineVe learning. LiYeWW’V involvemenW wiWU CUineVe waV alVo affecWeT 
bX WUe people arounT Uer. AV explaineT previouVlXH aW firVW VUe avoiTeT WUe lan-
guage anT WUen regaineT inWereVW Tue Wo influenceV from people nearbX. 

CulWure iV a conWexW for Uuman relaWionVUipV. ClauTia menWioneT WUaW VUe 
felW a VimilariWX wiWU CUineVe people. Her member cUeck VWaWeTH “I feel CUineVe 
people TonGW Vee limiWaWionVH alwaXV finT waXV ouWH anT WUiV UaV moWivaWeT me 
verX mucU. I  feel  WUe neeT Wo break WUe limiWVH  Wo know for cerWain WUaW everX-
WUing can be acUieveTH even if VlowlX.”  

Mariana menWioneT WUe Vignificance of culWure. Learning CUineVe 
“openeT a new worlT for uVH” anT encounWering a “TifferenW culWure . . . became 
faVcinaWing.” In WUe member cUeckH Mariana TeVcribeT learning CUineVe aV “an 
unexpecWeT waX of TiVcovering VomeWUing WUaW I’m paVVionaWe abouWH a waX of 
life anT unTerVWanTing anoWUer culWure.”  SUe  noWeT  WUaW  “WUe moVW rewarTing 
aVpecW waV WUaW learning CUineVe maTe me Wravel Wo anoWUer conWinenW anT live 
in CUinaH wUicU waV one of WUe moVW memorable experienceV of mX life.” SUe 
menWioneT WUe greaW cUallenge of “living on mX own anT merging in a new 
culWure” anT VpeculaWeT WUaW VUe waV perUapV unconVciouVlX looking for new 
waXV of looking aW WUe worlT. Her menWion of “unexpecWeT” anT “unconVciouV” 
inTicaWeT WUaW culWural maWWerV were noW in full conVciouVneVV all WUe Wime; WUiV 
migUW place WUem in WUe fielT of copreVence aW leaVW parW of WUe Wime. 

CUineVe culWure waV UugelX imporWanW Wo JoVé LuiVH wUo viViWeT CUina Wwice 
anT evenWuallX learneT WUe imporWance of inWeracWing wiWU CUineVe people. AV 
menWioneT in WUe TiVcuVVion of UiV peak experienceVH wUen Ue encounWereT a CUi-
neVe funerarX objecWH CUineVe people explaineT Wo Uim iWV Vignificance. TUiV inWer-
acWion WaugUW Uim VomeWUing imporWanW abouW croVV-culWural TifferenceV anT em-
pUaViYeT UiV neeT Wo conWinue encounWering WUe CUineVe people in perVon. In WUe 
member  cUeckH  JoVé  LuiV  recollecWeT  WUaW  UiV  WenTencX  UaT  been  Wo  focuV  on  
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grammar anT bookV raWUer WUan moving ouW inWo WUe culWure Wo inWeracW wiWU oWU-
erV anT builT perVonal relaWionVUipVJ “I muVW learn everXWUingH oWUerwiVe I cannoW 
go  ouW  Wo  WUe  VWreeW.” HoweverH Ue overcame WUaW WenTencX anT TevelopeT noW 
onlX linguiVWic Vkill buW alVo “culWural inVigUWH” wUicU waV “parWicularlX imporWanW.”  

JoVé LuiV empUaViYeTH 
 

In CUineVeH if Xou To noW learn aW leaVW a minimum of culWural aVpecWVH Xou are kinT of 
frieT . . . Xou are noW learning WUe language properlX. IW´V a circleJ culWure VerveV lan-
guageH anT WUe language iV WUe Toor Wo WUe culWure . . . anT a Vpiral VWarWV builTing up. 

 
ŁaVeT on UiV backgrounT in UiVWorXH “learning CUineVe UelpeT me learn abouW WUe 
CUineVe culWureH” anT WUiV VaWiVfieT UiV UiVWorical anT inWellecWual curioViWX. He com-
pareT learning CUineVe Wo learning oWUer languageV anT VaiTH “I cannoW recall VWuTX-
ing Vo manX culWural aVpecWV Turing WUe courVe [in anX oWUer language].” Onowing 
WUe culWure cUangeT UiV lifeJ “MefiniWelXH” Ue VaiT. He conWraVWeT CUineVe culWure wiWU 
UiV own anT TeVcribeT unTerVWanTing CUineVe culWure verX perVonallXJ 
 

BecauVe WUe CUineVe culWure iV like a 360 TegreeV Wurn compareT Wo WUe Mexican or 
weVWern culWureH Vo iW UelpeT me a loW knowing WUaW anoWUer Uuman beingH Vimilar Wo 
meH Wwo eXeVH Wwo legVH Wwo armVH VomeWimeV can WUink anT acW in compleWelX Tif-
ferenW waXVH anT from WUaW perVpecWive [I can] Vee all WUe creaWion WUaW WUiV perVon’V 
culWure UaV proTuceT for VucU a long WimeH regarTing arcUiWecWureH WUougUWH eWc. 

 
Mue Wo aTapWabiliWX anT an open minTH Ue TiT noW experience culWure VUock. He 
menWioneT ViWWing in a bar wiWU CUineVe people anT noW being VurpriVeT aW anXWUing 
(“Vmoking . . .H VpiWWingH anT VWuff like WUaW”). He ciWeT WUe culWural VWereoWXpeV for-
eignerV Uave of MexicanV (SpeeTX GonYaleYH WeŰuila-TrinkingH mariacUiVH YarapeVH 
lXing nexW Wo a cacWuV wiWU a UaW on) anT implieT WUaW VWereoWXpeV are noW uVeful. 

AlWUougU Jorge UaT never viViWeT CUinaH UiV member cUeck VUoweT WUaW 
Ue waV TeeplX connecWeT wiWU WUe culWureJ 

 
[MX] connecWion waV noW juVW wiWU WUe language buW wiWU WUe culWure. AnT culWure 
leT me Wo learn manX WUingVH incluTing pUiloVopUXH meTicineH incluTing Uow Wo Vee 
life aV iW iVH WUaW CUineVe Vcience iV noW a raWional VcienceH buW iW iV a Vcience WUaW UaV 
a perfecW conViVWencX. 

 
TUe conWacW Ue UaT wiWU CUineVe culWure anT pUiloVopUX WUrougU VWuTXing lan-
guage anT acupuncWure maTe Uim feel VWronglX connecWeT Wo WUe CUineVe waX 
of WUougUW. He accepWeT WUaW UiV PeVWernH UigUlX TeWerminiVWic VcienWific back-
grounT WaugUW Uim Uow Wo WUink in a parWicular waXH buW Ue felW WUaW verX inWui-
Wive Vcience of CUina aTTeT VomeWUing WUaW PeVWern Vcience cannoW give UimJ  
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In WUe NaVWH above all in CUinaH imporWanW WUingV are baVeT on WUeir pUiloVopUX. TUaWGV 
wUaW maTe me love WUe languageH becauVe WUe language iV noW VeparaWeT from WUaW 
pUiloVopUXH anT WUaW pUiloVopUX iV noW VeparaWeT from WUeir Vcience anT arWH anT Vci-
ence anT arW are noW VeparaWeT from eacU oWUer. TUen everXWUing iV connecWeT in VucU 
a waX WUaW if Xou VWuTX variouV iVVueVH iW all comeV WogeWUerH anT WUe more Xou VWuTX 
one VubjecWH WUe beWWer XouGll be aW WUe oWUer. AnT WUaW ToeV noW Uappen Uere. 

 
LiYeWW maTe a profounT VWaWemenW abouW overcoming barrierV Wo culWural 

unTerVWanTingJ 
  

PUaW makeV iW UarT for me Wo learn abouW WUe CUineVe people iV wUaW I Uave learneT in 
mX culWureH WUe fixeT iTeaV WUaW claVU wiWU WUe oWUer worlT I wanW Wo know. TUe language 
prompWV me Wo connecW wiWU WUaW oWUer ViTeH wUicU cannoW be Veen from WUiV ViTe. 

 
4.2.4. AccompliVUmenW 

 
TUe final PNRMA conVWiWuenW iV accompliVUmenW. All of WUe parWicipanWV were 
VucceVV-orienWeT anT WUerefore wroWe abouW WUeir aWWainmenWV on WUe journeX 
of language learning. MoVW buW noW all TeVcribeT WUeir accompliVUmenWV in ligUW 
of WUe TifficulWX of WUe CUineVe language. All five menWioneT WUe Uome-grown 
VWraWegieV WUeX uVeT for learning CUineVe. Mariana menWioneT WUe TifficulWieV 
inUerenW in WUe TifferenceV beWween CUineVe anT SpaniVUJ menWal VWrucWureV 
(VcUemaWa)H pronunciaWionH anT WUe wriWing VXVWem. TUougU flaVUcarTV TiT noW 
work for UerH VUe founT iW uVeful Wo wriWe “WUe cUaracWerV counWleVV WimeV wUile 
WUinking abouW WUe meaning anT pronunciaWion.”  LaWer  VUe  founT  WUaW  iW  waV  
unneceVVarX Wo wriWe WUe cUaracWerV “infiniWelX” aV VUe began Wo reaT anT wriWe 
complex VenWenceV. AW one poinW VUe concenWraWeT Vo mucU on wriWing WUaW VUe 
VUorWcUangeT Uer VWronger VkillVH liVWeningH VpeakingH anT reaTingH unWil WUoVe 
WUree VkillV  became weak. Muring WUe laVW Wwo XearV of Uer 6 XearV of CUineVe 
VWuTXH wUile in a maVWer’V program in CUineVeH VUe waWcUeT CUineVe TV Tra-
maVH avoiTeT Tealing wiWU cUilTiVU or boring conWenW in inVWrucWional WexWbookVH 
anT followeT WUemeV WUaW piŰueT Uer inWereVW.  

Ńor JoVé LuiVH WUe language aW firVW VeemeT “VWrange” becauVe of WUe cUar-
acWerVH  wUicU VeemeT like “weirT TrawingV.” He maTe Vlow progreVV in WUe be-
ginning anT coulT rarelX uVe compleWe VenWenceV or worT combinaWionV. He un-
VXVWemaWicallX focuVeT on cUaracWerV VomeWimeV anT on pUoneWicV aW oWUer 
WimeV. He markeT WUe WoneV on WUe wriWWen cUaracWerV in a WexWH empUaViYeT WUe 
correcW WoneV in pronunciaWionH anT copieT cUaracWerV anT WexWV wUen relevanW. 
PUen in CUinaH WUe moVW TifficulW WUing waV memoriYing maVVeV of cUaracWerVH 
learning exWenVive vocabularXH anT uVing vocabularX in TifferenW conWexWV; XeW Ue 
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maTe WUe imporWanWH VWraWegic TeciVion noW Wo lock UimVelf awaX in a room VWuTX-
ing from bookV buW inVWeaT Wo go ouWViTe anT inWeracW wiWU CUineVe people.  

Jorge founT CUineVe TifficulWH buW noW aV TifficulW aV a frienT UaT leT Uim Wo ex-
pecW. HiV VWraWegieV were keXeT Wo “mX inner beingH mX inWellecWual capaciWieV (anT in 
Vome caVeV emoWionV).” He noWeT WUaW if Ue were WireTH Ue woulT lie on WUe beT anT 
liVWen Wo CUineVe auTioH wUile if Ue were feeling calm Ue woulT VWuTX WUe meaningV 
of cUaracWerVH anT if Ue were upVeWH Ue woulT VWop VWuTXing anT woulT concenWraWe 
on wUaW waV wrong. He waWcUeT CUineVe filmV anT a CUineVe TV cUannelH encoun-
Wering “Werrible” buW “Uelpful” Voap operaV anT CUineVe culWural offeringV for SpaniVU 
VpeakerV. ATTiWionallXH Ue pracWiceT Tai Ji Quan Wo learn pUiloVopUX anT language. He 
WranVlaWeT pUraVeV in UiV minT anXWimeH anXwUere; VkippeT unknown worTV aV 
neeTeT; WrieT Wo make a bonT beWween worTV anT WUeir meaningV; revieweT eacU 
worT occaVionallX Wo overcome WUe forgeWWing problem; anT TeciTeT WUaW iW woulT be 
“wonTerful” Wo uVe worTV in pUraVeV Wo remember WUem. 

Ńor LiYeWWH CUineVe poVeT a UeavX loaT of TifficulW cUallengeVH VucU aV pro-
nunciaWionH grammarH anT cUaracWerV. Her learning VWraWegieV involveT inveVWigaW-
ing CUineVe culWure anT making gooT frienTV among Uer claVVmaWeV Wo creaWe a 
VupporWive environmenW. Her love of WUe language Wook over anT VuVWaineT Uer.  

Unlike WUe oWUer parWicipanWVH ClauTia TiT noW complain abouW TifficulWieV in 
learning CUineVe. SUe VeemeT Wo Uave Uelpful learning VWraWegieV from WUe VWarWJ 
VWuTXing everX TaXH liVWening Wo CUineVe muVicH anT pracWicing Vpeaking. Her 
learning VWraWegieVH anT Uer learning iWVelfH UalWeT wUen a frienT TieTH buW laWer 
VUe TeciTeT Wo VWuTX CUineVe again anT liVWeT WUe following VWraWegieVJ VWuTXing 
15-20 minuWeV TailXH VUarpening Uer ear bX liVWening Wo auTio leVVonV anT muVicH 
reviewing vocabularXH anT pracWicing wiWU CUineVe naWive VpeakerV. “TUe onlX 
WUing iV Wo Uave perVeveranceH VWuTXH pracWiceH anT Uave clear objecWiveV.” 

 
4.3. ReVulWV of SWage 3J SelecWive coTing 

 
SWage 3 proTuceV a VingleH overarcUing WUeme for WUe narraWiveV. TUe WUeme iV 
WUe imporWance of poViWive emoWionV (even in WUe preVence of negaWive emo-
WionV)H engagemenWH relaWionVUipVH meaningH anT accompliVUmenW aV WUe five 
parWicipanWV uVeT WUeir inWenWionaliWX Wo learn CUineVe. InWenWionaliWX keepV 
learnerV on WUe roaT Wo WUe fuWureH anT all five of WUe parWicipanWV wanW Wo con-
Winue learning anT uVing CUineVe in WUe fuWure.  
 
5. MiVcuVVion 
 
TUiV TiVcuVVion cenWerV on PNRMA aV a poWenWial frameworkH an iTenWifieT gen-
Ter TifferenceH anT WUe “Wriple re-VWorXing” WUaW can occur in narraWive reVearcU.  
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5.1. PNRMA aV a poWenWial framework 
 

TUe PNRMA componenWVH namelX poViWive emoWionVH engagemenWH relaWion-
VUipVH meaningH anT accompliVUmenWH were a raWUer gooT fiW Wo WUe narraWive 
TaWa in WUe VWuTXH buW we muVW noWe cerWain cauWionV.  
 
5.1.1. PoViWive emoWionV 
 
PoViWive emoWionVH VucU aV exciWemenWH UappineVVH pleaVureH loveH anT priTeH 
were inTeeT preVenW in WUe narraWiveV. NegaWive emoWionVH VucU aV fruVWraWionH 
griefH anT anxieWXH alVo appeareT. AlWUougU WUe parWicipanWV probablX TiT noW 
Uave acceVV Wo Seligman’V (2006) AŁCMN WecUniŰueH WUeX manageT Wo UanTle 
negaWive  emoWionV  anT VWaXeT on  WrackH  even if  WUaW  meanW  (aV  iW  TiT  in  Clau-
Tia’V caVe) Waking Vome Wime off from VWuTXing CUineVe anT reWurning Wo iW laWer. 
TUe emoWional reVilience of WUeVe VWuTenWV waV noWeworWUX. 

MeVpiWe WUe expreVVion of Vome feelingV of VWruggle anT painH WUe learn-
ing experienceV in WUeVe VWorieV were primarilX accompanieT bX poViWive feel-
ingV. IW VeemeT WUaW even if a VWuTenW learneT in a negaWive ViWuaWionH WUe learn-
ing experience lefW WUe learner wiWU a VenVe of inner growWU or awakening WUaW 
waV linkeTH in moVW caVeVH Wo poViWive emoWionV. Nven wUen WUe language waV 
TifficulW anT complex anT even wUen menWal VWruggle waV involveTH WUe learn-
ing proceVV incluTeT manX elemenWV of poViWiviWX.  

In WUe five narraWiveVH poViWive emoWionV maTe an imporWanW conWribuWion 
Wo UoW cogniWion. CogniWion iV never juVW an inWellecWual maWWerH buW UoW cogni-
Wion iV far beXonT mere inWellecW. SWronglX poViWive emoWionVH primeT bX moWi-
vaWionH are crucial for UoW cogniWion Wo occur. TUe narraWiveV of MarianaH Clau-
TiaH JorgeH LiYeWWH anT JoVé LuiV all gave eviTence of UoW cogniWion in one in-
VWance or anoWUer. TUe narraWiveV VeemeT Wo VuggeVW WUaW wUen UoW cogniWion 
emergeVH iW proviTeV reinforcemenW for Veeking fuWure learning experienceVH 
eVpeciallX WUoVe of a VignificanW or WranVformaWive naWure.  

 
5.1.2. NngagemenW anT meaning 
 
AV noWeT earlierH engagemenW anT meaning were inexWricablX inWerWwineT in 
WUe five narraWiveV. Pe believe WUaW engagemenW woulT noW Uave occurreT if 
meaning UaT noW been preVenWH anT meaning woulT noW Uave emergeT wiWUouW 
engagemenW. Pe founT engagemenW Wo be aVVociaWeT wiWU inWrinVic moWivaWion 
anT flowH wUile meaning waV linkeT wiWU peak experienceV anT inVpira-
WionIinVpireT conVciouVneVV. All of WUeVe were inWerlockeT.  
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RegarTing meaningH WUe parWicipanWV were ofWen inVpireTH anT WUeX UaT 
manX experienceV WUaW migUW be vieweT aV peak experienceV. Several parWici-
panWV overWlX menWioneT inVpiraWionH anT Veveral ciWeT feeling paVVionaWe abouW 
CUineVe. Mariana waV inVpireT bX ProfeVVor Xu. JoVé LuiV UaT an “unforgeWWa-
ble” experience in WUe CUineVe ŁriTge compeWiWion anT wanWeT Wo inVpire UiV 
VWuTenWVH wUom Ue waV paVVionaWe abouW WeacUing. Jorge VUoweT inVpiraWion 
anT paVVion abouW Uow everXWUing in life iV connecWeTH baVeT on CUineVe pUi-
loVopUX. ClauTia anT LiYeWW TeVcribeT falling in love wiWU CUineVe. Ńor ClauTiaH 
learning CUineVe UaT Wo To wiWU Uer VpiriWualiWX anT wiWU Uer perVonal back-
grounTH incluTing a cUilTUooT acciTenW. TUe muVic of WUe CUineVe language 
fiWWeT inWo Uer paVVion for muVic in general.  

NngagemenW waV iTenWifieT in WUe inTiviTualV’ inWrinVic moWivaWion anT 
WUeir experience of flow. TUree of WUe parWicipanWVH LiYeWWH JoVé LuiVH anT Clau-
TiaH VWarWeT learning CUineVe Tue Wo variouV WXpeV of exWrinVic moWivaWionH buW 
WUeir growing experience wiWU CUineVe leT WUem Wo TeVire Wo learn WUe lan-
guage for iWV own Vake. InWrinVic moWivaWion anT WoWal engagemenW are parW of 
flowH wUicU alVo involveV uniWX of acWion anT conVciouVneVVH joXH balance be-
Wween cUallenge anT VkillVH efforWleVVneVVH anT Wime VUifWV. IW iV noW clear WUaW 
learning CUineVe waV ever efforWleVV for WUe five VWuTenWVH buW iW became eaVierH 
anT WUe TevoWeTH paVVionaWe involvemenW of WUe parWicipanWV leaTV uV Wo WUink 
WUaW flow waV occaVionallXH if noW ofWenH preVenW.  

SomeWUing WUaW coulT reinforce WUe learnerV’ engagemenW in learning 
CUineVe (in compariVon Wo oWUer languageV) UaV Wo To wiWU WUe TifferenceV be-
Wween CUineVe anT SpaniVU. AccorTing Wo WUe narraWiveVH learning VomeWUing 
abVoluWelX new (in grammarH pUoneWicVH wriWingH eWc.) VeemV Wo be parWicularlX 
exciWing anT openV learnerV’ minTV Wo new worlTV. 

 
5.1.3. RelaWionVUipV wiWUin anT acroVV culWureV 

 
In WUiV VWuTXH relaWionVUipV were UigUlX imporWanW Wo learning anT well-being. 
TUe VWuTenWV conViVWenWlX WalkeT abouW WUeir poViWive relaWionVUipV wiWU WUeir 
WeacUerV of CUineVe or oWUer WeacUerV. Some TiVcuVVeT relaWionVUipV wiWU Vup-
porWive claVVmaWeV. Several menWioneT Uaving poViWive relaWionVUipV wiWU CUi-
neVe people in Mexico. TUoVe wUo UaT been Wo CUina ciWeT WUe imporWance of 
inWeracWionV wiWU CUineVe people WUere. RelaWionVUipV wiWU frienTV anT boVVeV 
were alVo TiVcuVVeT. In VUorWH WUe parWicipanWV VUoweT WUemVelveV Wo be WUor-
ougUlX Vocial beingVH juVW aV WUe PNRMA moTel migUW VuggeVW. 

PNRMA ToeV noWH UoweverH VWreVV relaWionVUipV in ligUW of culWure. In WUiV 
VWuTXH anT in WUe realiWX of WUe wiTer worlTH iW iV imporWanW Wo unTerVWanT per-
Vonal relaWionVUipV in WUe conWexW of culWure. CulWure iV WUe verX breaWU we 
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breaWUe; iW iV WUe ineffable VubVWance WUaW UelpV VUape our beliefV anT priori-
WieVH our relaWionVUipV anT inVWiWuWionV. ParWicularlX wUen VWuTenWV are learning 
a new languageH WUeir Vocial relaWionVUipV expanT croVV-culWurallX. LearnerV’ 
relaWionVUip wiWU WUemVelveV—WUeir VenVe of iTenWiWX—growVH VUifWVH anT occa-
VionallX fragmenWV aV WUeX croVV culWural anT linguiVWic borTerV. PNRMA Te-
VerveV Wo Uave more elaboraWion relaWeT Wo culWure. A culWure conVWiWuWeV a kinT 
of framework Wo inWerpreW WUe worlTH anT VWuTXing a foreign language VUoulT 
Uelp VWuTenWV Wo make WUiV framework flexible enougU Wo incorporaWe new 
frameworkV in orTer Wo unTerVWanT anT inWeracW in a wiTer anT bigger worlT. 
AV WUe narraWiveV revealeTH learning CUineVe faciliWaWeV WUiV purpoVe.  

 
5.1.4. AccompliVUmenW 

 
AccompliVUmenW waV verX imporWanW Wo all of WUe parWicipanWV. TUeX wanWeT Wo 
VucceeT in learning WUe CUineVe language anT culWureH anT WUeX all reacUeT a UigU 
level of accompliVUmenW Tue Wo WUeir efforWV anT aWWiWuTeV. MaVWerX of cUaracWerVH 
pronunciaWionH liVWeningH grammarH anT vocabularX waV crucial. Ńour of WUe five 
parWicipanWVH all excepW ClauTiaH menWioneT WUe TifficulWX of learning CUineVe. All 
five TevelopeT uVeful learning VWraWegieV. NxampleV incluTeT Uaving clear objec-
WiveVH waWcUing CUineVe TV TramaVH liVWening Wo CUineVe muVicH inWeracWing wiWU 
CUineVe people inVWeaT of UiTing beUinT bookVH pracWicing Tai Ji QuanH WranVlaWing 
pUraVeV in WUe minTH anT creaWing VupporWive relaWionVUipV wiWU claVVmaWeV. TUe 
learnerV TiT noW appear Wo Uave UaT Vpecific guiTance abouW learning VWraWegieV. 
TUiV VuggeVWV WUaW WUere iV room in WUe CUineVe language learning fielT for VWraWe-
gX guiTance or inVWrucWion (GriffiWUVH 2013; OxforTH 2011b). 
 
5.2. GenTer Tifference 

 
IW migUW alreaTX be obviouV WUaW a genTer Tifference occurreT in WUe narraWiveV. 
Two of WUe WUree womenH ClauTia anT LiYeWWH buW neiWUer of WUe men uVeT effu-
Vive  WermV  VucU  aV  “love”  anT  “beauWiful”. Unlike WUe womenH WUe men more 
rapiTlX conWexWualiYeT WUeir learning in relaWion Wo WUeir acaTemic inWereVWVJ 
UiVWorX for JoVé LuiV anT Vcience anT pUiloVopUX for Jorge. NeverWUeleVVH WUe 
men anT WUe women appeareT Wo be eŰuallX enWranceT bX WUeir inWeracWion 
wiWU WUe CUineVe language anT culWure. 
  
5.3. Triple re-VWorXingH pluV Wwo 

 
TUe five narraWiveV alVo reflecW WUe “Wriple re-VWorXing” WUaW occurV in narraWive 
reVearcU wiWU language learnerV (OxforTH 2011a). TUe firVW re-VWorXing (“Velf-
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WranVlaWion”) occurV wUen WUe learner learnV a languageH croVVing an inWernal 
borTer anTH in Vome caVeVH a pUXVical borTer (Pavlenko F LanWolfH 2000). TUe 
VeconT re-VWorXing UappenV wUen WUe learner WellV WUe VWorX anT WUerebX filWerV 
informaWionH empUaViYing Vome WUingV over oWUerV (ŁrunerH 1991; OcUVH TaXlorH 
RuTolpUH F SmiWUH 1992). TUe WUirT re-VWorXing occurV wUen reVearcUerV examine 
WUe inVigUWV in a narraWive (ŁellH 2002) anT make aTTiWional connecWionV 
(JoVVelVon F LieblicUH 1995)H aV we Uave Tone in our analXViV. Pe migUW VaX WUaW 
WUe re-VWorXing UiW Wwo more levelVH becauVe we wenW back Wo WUe parWicipanWV Wo 
To member cUeckV. TUe parWicipanWV juTgeT wUeWUer our analXViV waV VaWiVfacWo-
rX anT aTTeT more TaWaH wUicU we WUen analXYeT. In generalH WUe member 
cUeckV were verX Uelpful in Teepening anT broaTening our unTerVWanTing. 
 
6. ConcluVionV 

 
TUe reVulWV leT Wo WUe concluVion WUaW language learning can be a major journeX in 
Velf-TiVcoverXH ricU in poViWive emoWionV WieT Wo experienceV of engagemenWH rela-
WionVUipH meaningH anT accompliVUmenW. TUe PNRMA moTel (SeligmanH 2011) waV 
WUerefore a valuable framework for unTerVWanTing WUe learner narraWiveV. PUile 
WUe fiW waV noW perfecW anT wUile WUe moTel TiT noW VufficienWlX aTTreVV culWureH 
PNRMA gave a uVeful arcUwaX for viewing WUe narraWiveV aV a wUole anT inTiviTual-
lX. TUiV VuggeVWV WUaW fuWure narraWive VWuTieV of language learning migUW benefiW 
from aTopWing or aTapWing PNRMA aV a WUeoreWical framework. 

Learning CUineVe proveT Wo be WranVformaWive for all five parWicipanWV. 
Mariana commenWeT on Uer power Wo reaTH wriWeH anT unTerVWanT CUineVe anT 
Uow WUiV gave Uer VWrengWU for WUe ongoing journeX of CUineVe learning. JoVé LuiV 
remarkeT WUaW if Ue UaT noW been in CUinaH Ue woulT never Uave VeenH knownH or 
experienceT WUe amaYing WUingV Ue encounWereT. ClauTia menWioneT WUe “mag-
ic” of Uer beloveT CUineVe language anT Uow iW WranVformeT Uer life for WUe beW-
Wer everX TaXH reVulWing in WUe TeciVion Wo become a CUineVe WeacUer anT WranVla-
Wor.  Jorge  VaiT  WUaW  UiV  learning  proceVV  waV  “verX pleaVurable”  anT  WUaW  Ue  
UopeT “never Wo abanTon iWH” anT Vo Ue cUangeT UiV career Wo CUineVe acupunc-
Wure. Ńor LiYeWWH learning CUineVe “UaV been one of WUe moVW beauWiful experienceV 
of mX life.” Ńor eacU of WUeVe learnerVH WUe funTamenWalH Waken-for-granWeT VenVe 
of openneVV—openneVV Wo learning a new culWure anT languageH openneVV Wo 
feelingVH anT openneVV Wo major cUange wiWUin UimVelf or UerVelf—waV a power-
ful form of copreVence WUaW VUapeT progreVV in learning WUe language. 

TUe narraWiveV in WUe preVenW VWuTX meeW all of WUe criWeria VWaWeT bX Con-
nellX anT ClanTinin (1999) for UigU-ŰualiWX narraWiveV. NacU one WellV a unifieT 
VWorXH VUowV mulWiple WimeframeVH revealV cauValiWXH repreVenWV experienceV 
clearlXH iV plauVibleH anT inviWeV WUe reaTer in. ATTiWionallXH aV ConnellX anT 
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ClanTinin encourageH WUe five narraWiveV are auWUenWic in being emoWionallX Uon-
eVW (expreVVing confuVionH ambivalenceH uncerWainWXH anT emoWional epipUanieV)H 
giving inVigUWV abouW iTenWiWX WranVformaWionVH anT reflecWing complexiWX. Learner 
narraWiveV cUarW WUe experienceV of inWrepiT learnerV aV WUeX encounWer Tifficul-
WieVH WranVcenT barrierVH experience WUe ecVWaVX of peak experienceV anT inVpireT 
conVciouVneVVH feel WUe poViWive unTercurrenW of flowH experience TiverVe emo-
WionVH generaWe UoW cogniWionH Tevelop VWrengWU anT proficiencXH anT encounWer 
WUeir own VUifWing iTenWiWieV in TifferenW conWexWV. TUe inVigUWV proviTeT bX learn-
er narraWiveV Uelp WeacUerV anT reVearcUerV unTerVWanT WUe problemV learnerV 
face anT offer clueV abouW Uow Wo beVW Uelp learnerV Wo acUieve WUeir ulWimaWe 
poWenWial. Learner narraWiveV Uave a poWenWiallX VignificanW role Wo plaX in lan-
guage learning reVearcU anT eTucaWional reVearcU more broaTlX. If we wanW Wo 
unTerVWanT wUaW VWirV learnerV’ UearWV anT minTV anT wUaW ligUWV WUeir inner 
fireVH we neeT more VWuTieV involving learner narraWiveVH wUicU leW learnerV Vpeak 
in WUeir own auWUenWic voiceV anT expreVV WUeir own concernV anT Velf-
unTerVWanTingV. TUeVe narraWiveV noW onlX reveal wUaW animaWeV learnerV buW 
alVo TiVcloVe WUe reaVonV wUX learning becomeV Vo engaging.  
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