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ABSTRACT

The students in the eighth grade of MTs Imam Ibnu Katsir Pekanbaru had some
phenomena in reading. First, the students got difficult in understanding the
social function. The second, the students got difficult in understanding the
grammar in narrative text. Concerning the syllabus of MTs Imam Ibnu Katsir
Pekanbaru, the students’ comprehension of social function, generic structure,
and language features in narrative writing. This research aims to identify the
effect of pattern guide strategy on the students' reading comprehension in
narrative text. This research was conducted at the eighth-grade students of MTs
Imam Ibnu Katsir Pekanbaru in January 2018. The research design used quasi-
experimental research. The samples of this research were the students of class
VIlla consisting of 25 students and class VIIIb composed of 22 students. The
data were collected by pre-test and post-test. Then, it was analyzed statistically
by using SPSS verse 16.0. Then, the data were calculated by using N-Gain
between pre-test and post-test in the experimental class. After conducting this
research, the result of this research was that the post-test score of the
experimental class was getting higher than the pre-test score. It can be seen
from the average post-test score of the experimental class was 71.40, which
improved from the pre-test score 56.80. The average post-test on the control
class was 66.36 was lower than the experimental class. In conclusion, it can be
stated that the students who are taught using pattern guide strategy achieve
better than those who are not taught using pattern guide strategy.

1. Introduction

Derived from the School-Based Curriculum,
reading comprehension in MTs Imam Ibnu Katsir
Pekanbaru, especially for the eighth-grade students,
there are several texts for the junior high school that
should be taught by the teacher, they were descriptive
text, narrative text, recount text, etc.

In this research, the researcher focused on the
narrative text. The narrative text is kind of the text
that retells the story in past tenses such us legend,
fable, fairy tale, myths, folktale, etc. Here, the
students should understand the social function, the
structure of the text, and the linguistic elements of the
narrative text. Besides, the students must grasp
meaning simple narrative text in the form of oral and
written form.

The narrative text consists of three parts; there are
orientation, complication, and resolution. First,
orientation: it sets the scene and introduces the
participants and characters. Second, complexity is a
series of complications or crisis points that arise in the
story. Third, resolution: the crisis is resolved for
better or for worse.

Based on the researcher's observation, during
practice teaching at MTs Imam Ibnu Katsirn
Pekanbaru, there were some phenomena in their
reading comprehension. First, the students got
difficult in understanding the social function. The
second, the students got difficult in understanding the
grammar in narrative text.

Based on the phenomena above, the researcher
needs to try out the strategy to determine the effect on
the students' understanding in reading narrative texts,
namely, pattern guide strategy. A pattern guide is a
strategy for teaching reading. Pattern guide is crucial
for readers to use and identify text patterns while
reading to comprehend text thoroughly. Text patterns
offer the readers cues about how the information is
organized. Incorporating a pattern guide is an
excellent way for the teacher to assist students to
recognize patterns and relationships in texts of any
format. Wood (2008:137) states that understanding
the organizational pattern facilitates learning within
and across categories.

In learning theories further explain how learning
takes places but not to identify particular strategies
and practices that achieve the objectives outcomes of
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learning (Armayanti, 2018). Thus in language
teaching particularly in reading activities, there are
differ strategies and method to gain the objectives
(Marpaung, Yanti & Marzuki, 2019). Teaching
reading by pattern guide strategy can give many
advantages. Generally, it helps the teacher measure
the students' reading comprehension and helps
students become responsive to the various ways of
textbook selection that can be organized (e.g., cause
and effect, compare and contrast, sequence,
enumeration). This type of strategy guide is
developed to coordinate with the predominant pattern
of a given text by Abid (2014:4). So, the researcher
hopes the students can comprehend the narrative text
with a pattern guide strategy, and not caused students
do not concern in the conventional method in a
learning activity (Putri et al., 2020)

According to Presetyo and Abbas (2017:103),
reading is a process to get meaning from words,
phrases, clauses, sentences, and texts. Reading is one
of the crucial skills that students must master in
learning English after listening, speaking, and writing.

Indonesia’'s education system is well aware of the
importance of English (Rahman, 2018). As it is
known that English is a foreign language that is rarely
or not even used in day to day communication,
particularly in countries that do not consider English
as their official language (Nursafira, 2020). For
teachers and learners, it is a challenge that always
exist in teaching foreign language including teaching
reading.

The result of the reading process is comprehension.

It means that the reader understands, gets the
information needed, and can retell to others.
According to Mikulecky and Jeffries (2007:74),
comprehending what you read is more than just
recognizing and understanding words. It means that
comprehension is making sense of what readers read
and connecting the ideas in the text to what the reader

already knows and remember what the reader has read.

In other words, comprehending means thinking while
you read.

Several types of text are learned in Junior High
School, such as descriptive text, recount text,
narrative text, etc. From some of the text, the
researcher focused on the narrative text. This text is
one of the text types learned by students at every
education level, starting from high schools until
university. According to Syafi’i (2007:53) at al
narrative tells a story to make a point or explain an
idea or event. The narrative is the kind of text that has
purposes of entertaining and engaging the reader in an
imaginative experience.

Furthermore, narrative text is organized by using
story grammar. Story grammar is the knowledge of
how stories are assembled with the beginning of the

story containing the setting, the characters, and the
characters' problem(s). A writer usually starts a story
by introducing characters and challenges that they
face. The middle of the narrative is organized around
a plot. The plot includes a series of episodes written
by the writer to hold the reader's attention and build
excitement as the story progresses.

The narrative text has five standard components.
Setting: A story can be set in the present, past, or
future. Some stories are set in faraway lands or
imaginary places, others set in familiar places.
Authors may tell the reader the exact time or place of
the story, but often these must be inferred by the
reader. Characters: People or animals in the stories.
Plot: The plot of the story is the sequence of events.
The plot of the story takes the reader through events
built to a climax or turning point in the story. The
author then brings the story to a resolution. At times,
an author may allow the reader to draw his conclusion
about resolution. Theme: The theme is the central idea
of the story. A theme can be directly stated or through
the use of story elements. Vocabulary: The author
uses vocabulary to enhance the reader's understanding
of characters and events in the story. The author's
choice of vocabulary produces the mood and tone of
the story. Therefore, this study would like to set a
selected strategy widely known as pattern strategy.

The quality of language learning is affected by the
techniques used by learners (Rustam, Hamra & Weda,
2016) and as a facilitator in learning, teachers and
educators should be creative in creating learning
strategies. In order to achieve the required learning
objectives, a special treatment should be provided to
help students improve their learning outcomes
(Aswad et al.,, 2019). Pattern Guide strategy is a
reading comprehension/ critical thinking activity for
building knowledge in a reading lesson. Pattern guide
strategy is a type of strategy guide. Wood (2008:4)
stated that the strategy guide is also known as a
reading guide are developing a graphic and
questioning guide used to help students organize
information as a means to comprehend what they are
reading. It means that Students can arrange
information into categories visually and succinctly
that support their learning and studying.

Herber in Judy's book (2009:119) Pattern guides is
most useful in helping students recognize a governing
structure such as for cause and effect or comparison
and contrast. To construct them, the teacher locates
the pattern, chooses the major ideas to be stressed,
and designs the pattern-oriented guide. It means that
the teacher helps the students to understand the text
by giving the pattern to the students.

Pattern guides can help readers recognize causal
relationships as well as patterns of organization. It
should be chosen or created by the teacher to match
the text to help students know the relationship
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between main ideas and details and to facilitate note-
taking while reading.

Teaching reading by using a pattern guide strategy
can give many advantages. Generally, it helps
students' become responsive to various textbooks.
While individually, it is to help students recognize the
relationship between main ideas and details as well as
to facilitate note-taking while reading. On the other
hand, pattern guide is useful in teaching reading
comprehension.

To make it more transparent, here are the
procedures of a pattern guide strategy by Wood
(2008:137-138):

a) Before implementing the pattern guide, examine
the text selection to determine the most common
pattern. Keep in mind that patterns of text can vary
throughout a book and that students are frequently
unable to determine these patterns without
sufficient teacher guidance.

b) Advise students on the pattern of the text; explain
to students that their content area book contains
various text patterns and that recognizing and
using them can further their understanding of the
material.

¢) Model and guide students when introducing a text
format or if they are having difficulty. In whole or
small groups, discuss the text pattern under study
using everyday examples before asking students to
transfer their knowledge to their reading
assignment. For example, if you are talking about
the compare and contrast pattern, you might want
to draw students' attention to words that signal this
pattern. Next, model how these signal words are
used in everyday speaking and reading to indicate
that items, events, or people are being compared or
contrasted. Consider the following example:
"deserts may look desolate, but they are home to
many species."

d) Assist students, and be sure that whole-class and
small-group discussions are used frequently
throughout the lesson to solidify understanding
further and to correct possible misconceptions.

2. Method

This study was experimental research. According
to Creswell (2005:282), the experiment tests an idea
(or practice or procedure) to determine whether it
influences an outcome or dependent variable.

Although all experiments have common
characteristics, the most current research, the
researcher was going to find in educational research
was Quasi-experiment. In this type of experimental
research, the researcher chooses Quasi-experimental
(pre-test, post-test) in between-group research.
According to Creswell (2005:295), between the group,
research was the most frequently used designs in
education are those where the researcher compares
two or more groups.

Participant of this research was divided into two
classes, namely one experimental class and one as
control class. This study determined of control and
experimental class based on the score MID Semester.
In the experimental class, the researcher taught pattern
guide strategy, and in the control class, the researcher
taught the usual technique. The research has two
variables, the implementation of the pattern guide
strategy as the independent variable and the reading
narrative text as the dependent variable.

3. Findings and Discussion

3.1 The Result of the Research
3.1.1 Pre — Test

In the experimental research, the pre-test score is
done by students who needed to be taken into account
as the data. The students did the pre-test before the
researcher gave treatment to the experimental group.
The purpose of administering the pre-test was to find
out the students' abilities before the treatment begins.
As the researcher explained in the previous chapter,
the test was reading test in a narrative text that should
be done by students in the experimental group and
control group, and the result of the pre-test can be
seen in table 3.1.

Table 3.1 Descriptive Statistics of Pre-test Score

Value Class Test Mastery Concept Average
Ideal Min Max
Score score score

Pre-test Experiment 100 3 8 56.80
0 0

Control 100 3 7 57.50
5 5

control class 35. The maximum score on the

Concerning table 3.1 above, it shows the minimum
score on the experimental test class was 30, and

experimental class was 80, and the control class was
75. It concluded that the experimental class had
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knowledge that was lower than the control class that
was having 57.50 as the average score. The pre-test of
the pre-test experimental and control class can be seen
in the following bar diagram below.

Based on the bar diagram above shows that the
average experimental lower than the control class.
The mean diagram can be seen experimental class
achieved average 56.80 and control class achieved
57.50. After got the data comparison of pre-test
experimental and control class, the researcher
continued to calculate the normality test, homogeneity
test, and continuity test of pre-test data by using
parametric statistics, namely t-test or U-Mann
Whitney test. The t-test can be used if the data normal
and homogenous. At the same time, data is not
reasonable or homogeneous. Then the data is
calculated using non-parametric, namely U-Mann
Whitney.

Experi Cont

The normality test was done to see the data
distribution was normal or not. It was the requirement
for establishing the next step in parametric or non-
parametric. Here the researcher used Kolmogorov-
Smirnov (KS-21) as a formula to get the result or
Normality test of pre-test of both classes can be seen
in the following table.

Table 3.2 Normality Test of Pre-test

Asymp.Sig a (significant
Class Hypothesis Distribution
(2-tailed level)
Experiment 0.800 0.05 Accept Ho Normal
Control 0.852 0.05 Accept Ho Normal

Table 3.2 above shows the normality test done of
pre-test on experiment and control class in the
distribution of data was normal. Experiment class in
Asymp.Sig. (2-tailed) Was 0.800 with a significant
level was 0.05 if the data value of was normal
Asymp.Sig. (2- tailed) was 0.396 > 0.05. It means that
the distribution of data was normal, and the control
class value of Asymp.Sig. (2-tailed) 0.852 > 0.05. It
means that the data distribution also was normal.

The next calculation of the pre-test of both
classes was the homogeneity test. It was done to
determine the sample's homogeneity, so it was gotten
by comparing the value of based on trimmed mean
with the level 0.05. And analyzing the data, this
homogeneity test was calculated by Levene Formula.
Best on the result of pre-test, both experiment, and
control class got a homogeneity test:

Table 3.3 Homogeneity Test of Pre-test

Trimmed a (significant
Data Hypothesis  Distribution
mean level)
Post-test 0.455 0.05 Accept Ho  Homogenous

Regarding table 3.3, the pre-test homogeneity
gained the value of based on trimmed mean that 0.455
with significant level 0.05. That was why said that the
pre-test on experiment class was coming from
homogenous variance when based on mean 0.437 >
0.05. It means that pre-test data both the classes were
from the homogeneous variance.

The t-test was the next testing because the data
distribution of the pre-test was normal and
homogenous; the test that considered was Asyp.Sig.
(2-tailed) That was compared with a significant level
of 0.05 when the data value of Asymp.Sig. (2-tailed)
< 0.05 so that the data differ significantly, but if the
data value of Asymp.Sig. (2-tailed) > 0.05.
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Table 3.4 T-test Result of Pre-test

Data Asymp.Sig. a Hypothesis  Significance
(2-tailed)  (significant level)

Pre- 0.000 0.05 Reject Ho Differ

test significantly

As table 3.4 above, the t-test of both classes,
experimental and control class differed significantly.
It occurred since the value of Asymp. Sih (2-tailed)
was 0.00. It means that Asymp.Sig. (2-tailed) 0.00 <
significant level 0.05. Here the researcher concluded
that the students' ability experimental and control
class did not differ significantly.

3.1.2 Post-test

Based on the data that had been collecting,
experimental and control class were getting the post-
test data in the following table:

Table 3.5 Descriptive Statistics of Post-Test Score

Test Mastery Concept
Value Class Ideal  Minimum Maximum Average
score score score
Post- Experiment 100 40 90 71,40
test
Control 100 30 80 66,36

Table 3.5 shows the maximum score, minimum
score, and the average score of the post-test on
experimental and control classes. The minimum score
for the experimental class was 40, were the control
class was 30. The maximum score on the control
class was 80. It was lower than the score gained by
experimental class 90. Moreover, the average of post-
test class on the experimental class was 71.40, and
the control class for the proportion of post-test class
on the control class was 66.36. Therefore, ability is
the strength to do physical or mental things. It means
that the student can write anything correctly and
effectively (Ramadhan, 2019). The conclusion of the
table above is it can be seen that for the post-test
score, the experimental class was higher than the
control class after giving some treatment.
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Diagram 3.2 Comparison Score Post-test of
Experimental and control class

The comparison of the post-test score of
experimental and control class can be seen on
the bar diagram below:

From the diagram above, the result of the average
post-test of both class that was the average
experimental class was seen higher 71.40, and the
lower one got 66.36 on control class.

Of the data above, the next calculation was done
normality test, homogeneity test, those tests were one
of qualification for the continuing test. The data had
normal and homogenous distribution; it was
continued by using a t-test while data is not normal or
not homogenous. The data is calculated using non-
parametric, namely U-Mann Whitney.

The normality test was done to see the data
distribute normally or not. It was the requirement
forestablishing the next step in parametric or non-
parametric. Here the researcher used Kolmogorov-
Smirnov (KS-21) as the formula to get the result of
the normality test of post-test of both classes can be
seen in the following table:
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Table 3.6 Normality Test of Post-test

Asymp.Sig A (significant
Class Hypothesis Distribution
(2-tailed) level)
Experiment 0.249 0.05 Accept Ho Normal
Control 0.021 0.05 Reject Ho Normal

Table 3.6 shows that the normality test of the
post-test on experiment and control class had the
normal distribution. Here experiment class had the
column Asymp.Sig. (2-tailed) 0.249, it compared
with a significant el

0.05 Asymp.Sig. (2-tailed) > 0.05, it means that
data was normal. While the control class got
Asymp.Sig. (2-tailed) 0.021 with a significant level
of 0.05.

A homogeneity test is done to know the
homogeneity of the sample. If the conclusion
shows homogenous, so could be continued by
using the parametric statistic. Compare the
value of the base on trimmed mean with
appropriate level 0.05. The analysis of the
homogeneity test, it used Levine test. Based on
the result of post-test gain by both classes, the
result of the homogeneity test as follows:

Table 3.7 Homogeneity Test of Post-test

Trimmed  a (significant
Data Hypothesis  Distribution
mean level)
Post-test 0.718 0.05 Accept Ho Homogenous

Of the table 3.7 the value of the trimmed mean
was 0.718, with level significant 0.05. Based on
trimmed mean was higher than level significant 0.05.
It could be said post-test data on experiment and
control.

The class was homogenous variance because the
trimmed mean 0.718 > 0.05. It implies that
homogenous.

Since data was normal and homogenous, so
then the data could be calculated by using
parametric. Here data calculated by T-test, T-
test was Asymp.Sig. (2-tailed) that compared
with significant level 0.05, when the data value
of Asymp.Sig. (2-tailed) < 0.05, so the data
differ significantly, but if the data value
Asymp.Sig. (2-tailed) > 0.05. It does not vary
significantly. The result of t-test on post-test can
be seen in the table below:

Table 3.8 T-test Result of Post-test

Asymp.Sig. a (significant
Data Hypothesis significant
(2-tailed) level)
Post-test 0.00 0.05 Reject Ho Differ
significantly

The table provided above shows that the t-test of
the post-test on the experiment and control class was
differed considerably because of Asymp.Sig. (2-
tailed) 0.00 < 0.05. It concluded that both classes
differed significantly.

3.1.3 N-Gain

N-Gain was used to know the effect size of the
treatment that was given to the experimental class.

The calculation was performed based on the N-
Gain formula.

It was then compared with the criteria of
achievement N-Gain. From the result of the N-Gain
average value of the experimental class. It correlated
with the criteria of success of N-Gain value. The
result of N-Gain can be seen as follow:
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Table 3.9 N-Gain Score of Experimental Class

N-Gain
Test N Ideal Minimum Maximum Average
score score score
Pre-test 25 100 15 80
Post-test 22 100 40 90 034

Based on the table provided above, the average N-
Gain was 0.60. It means that the critical strategy used
in the experimental class was middle because the
Average of N-Gain was 0.34. In the criteria of
achievement, the N-Gain score could be said middle if
the score in 0.3 < g < 0.7. And the average of N-Gain
was 0.3 < 0.34 < 0.7. So it was middle. It can be
concluded that there was a positive effect of the
implementation of Pattern Guide Strategy in teaching
reading the narrative text in the eighth grade of MTs
Imam Ibnu Katsir Pekanbaru.

4. Discussion

This research was done in the eighth grade of Mts
Imam Ibnu Katsir Pekanbaru. The sample of the study
was Vllla as the experiment class and VIII b as the
control class. Based on the result, it was proven that
applying the Pattern Guide Strategy could increase the
students reading comprehension in narrative text.
There are some indicators in narrative text. The first
indicator was to find specific information in the
narrative text. As the teacher in learning activities, the
researcher gives more explanation about particular
information in narrative text and the students more
active in the learning process.

The second indicator of reading comprehension in
the narrative text is to find general understanding. For
the students, general knowledge in narrative text
scores from the post-test was higher than the pre-test.
Because the teacher applies Pattern Guide Strategy in
the learning process in the experimental class, the next
indicator was to get social function in the narrative
text to improve the students' reading comprehension
because the students had understood the social
function in the text. This indicator also scores from the
post-test was higher than the pre-test.

The last t indicator of reading comprehension in

the narrative text is found in the text's generic structure.

The indicator of orientation could improve the teacher
taught narrative text used Pattern Guide Strategy. The
students had known and familiar with the story,
especially the characters' place and time of the story.
Next, the indicator of reading, namely complication,
could improve because the students had been
understood about the difficulty of the text and
followed step. The next indicator was a resolution. The
student's decision was enhanced because the teacher

gave more explanation about the story and guided the
students to apply the Pattern Guide Strategy. The
students always practice reading the narrative text by
using the Pattern Guide Strategy.

After giving treatment in the experimental class,
there were 15 students got a higher score. It means
that the Pattern Guide Strategy was made the students
enjoy, interesting to answer the question during the
learning process. But on the other hand, ten students
could not answer all the questions well after the
researcher gave a treatment. It meant, the mistake
could come from the researcher as the teacher that
explains the strategy, and the explanation was not
apparent to the students. The last, even the Pattern
Guide Strategy, was one effective strategy in
teaching reading but could not improve all aspects of
teaching reading.

As clarified previously, there was the positive
effect of using Pattern Guide Strategy on reading
comprehension of narrative text in the eighth grade of
MTs Imam lbnu Katsir Pekanbaru. This strategy
helped the students read the narrative text correctly.
Using this strategy could optimize the use of all
potential of the students and keep the attention of
students to remain focused on the learning process. In
addition to the positive effects, there was also the
weakness in using the Pattern Guide Strategy that
was limited time in the classroom made some
students not optimal to absorb learning.

This research also related to the research done by
Abid (2014) conducted the research entitled "The
Effect of Using Pattern Guide Strategy on Students'
Reading Comprehension at State Senior High School
12 Pekanbaru” On this research he found in
conclusion, there was a significant difference in the
students' mean score in reading comprehension on
analytical exposition text between pre-test and post-
test after the treatment.

Sastiyanti (2009) researched "The Effect of Using
Pattern Guide Strategy on students' reading
comprehension in exposition text at the Second Year
Students of SMA Negri 1 Bantul Yogyakarta". In her
research, she found that the mean score of the
experimental group, which was taught using a pattern
guide, was categorized into a proper category while
the mean score of the control group, which was
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taught by using conventional strategy, was
categorized into enough category. So, the score of t0
was higher than the table. Therefore, hO was rejected,
and he was accepted. It means that there was a
significant effect of using Read, Rate, and Reread
Strategy on students' reading comprehension. In
conclusion, for teaching reading narrative text, this is
one way for the teacher to make the learning more
attractive to their students.

5. Conclusion

Based on the purpose of this research to identify
whether the students who received in-class
instruction of Pattern Guide Strategy had different
reading narrative text abilities than students who did
not receive the direction of the strategy in the eighth
grade of MTs Imam lbnu Katsir Pekanbaru. It has
been successfully showing the students who receive
in-class instruction using Pattern Guide Strategy in
reading narrative text achieve better than those who
do not receive the instruction strategy.

There was a significant difference in the students'
ability in reading narrative text between pre-test and
post-test in the experimental class of using Pattern
Guide Strategy at the eighth grade of MTs Imam Ibnu
Katsir Pekanbaru, post-test score getting the higher
score than pre-test score. It can be seen from the
average post-test score of the experimental class was
71.40, and the pre-test score 39.60.
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