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ABSTRACT

English is being used all over the world as an international language. It is a
Lingua Franca that enjoys a supreme status in society. Learners have to wrestle
with new vocabulary, rules of grammar, pronunciation, and more. So, the
current study explores the students’ motivation and the perceptions of English
teachers about positive reinforcement in an English language classroom.
Motivation and attitudes in learning a language in the classroom are very
important and may make language courses more stimulating. The study
contained a quantitative paradigm of control and experimental group as the
research design. One hundred students and thirty teachers were selected using a
simple random sampling technique. The data were collected using a close-
ended self-developed questionnaire of 30 items with five main indicators
subdivided into six indicators. The collected data was analysed in SPSS. The
results demonstrated that Pakistani students were motivated in learning the
English language and have shown a positive attitude towards using
reinforcement in the classrooms. The study also spotlighted that if the
motivation is used efficiently in the classroom, it will be a high-ranking tool for
language learning. The recommendations and findings of this study should be
taken into careful consideration, and steps should be taken to implement them

in Pakistani English language classrooms.

1. Introduction

Reinforcement is the most effective strategy that
the majority of teachers familiar with in managing
English  classrooms.  Among all  strategies,
reinforcement of praise is best suited in social
interaction. Praise is the tool for instructions and
increases the academic and social behavior of
learners. The students view the care provided via
praise as a motivational and teaching technique
(Rachman & Nur, 2017). Language is the medium to
transform our thoughts and feelings into another
human beings. Through language, we can get and
transfer the knowledge of culture, religion, values,
traditions, and science. Motivation, attitudes, and set
of beliefs about learning the language are among the
determining factors that can influence the efficiency
of the students in language classes (Oroujlou &
Vahedi, 2011). Therefore, the instructors and
educators should be careful in taking these factors into
account. There are many languages globally, but a
few have specific and international recognition in the

world. The English language is one of them, and it is
the need of the present day. It is an advanced and
international language.

All the scientific, mathematical & and industrial
knowledge is in it. It is necessary to acquire and learn
this language. According to studies, reinforcement
helps as motivational forces in English language
learning (Khalig, Douna, & Ahsan, 2016). There are
many types of reinforcement like contact, gestures,
verbal, and proximity. Positive reinforcements are
when teachers use very good, good, friendly, well
done, smiling, thumb up, applauding students, and
sitting close to pupils (Pratiwi, Sudirman, & Adnyani,
2018). One cannot get knowledge about the world
without acquiring the command of the English
language. Now the question is that how can one
acquire the English language easily? A teacher must
make learning the language very easy. There are many
techniques to make this process practical. First of all,
to learn anything or perform any task, reinforcement
plays an important role. According to Dornyei (1998),
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positive reinforcement with the help of motivational
tools plays a constructive role and helps students in
setting  beliefs, cognition, and values in the
achievement process. According to Sahana (2012),
some students find some subjects difficult and
require frequent rewards, and if the school subject or
project does not provide them any reward, they show
low performance. As Henderlang and Lepper
(2000) described, at the same time, praise not only
motives the student but also enhances self-confidence
in the students because students like to remain
engaged in those works in which they are appreciated.
So through this research study, the researchers want to
know the role of positive reinforcement for learning
the English language at the primary level. It is an
insight into the positive reinforcement for learning the
English language at the secondary level.

It was found that pupils show positive responses
after implementing reinforcement in classrooms in the
form of teachers’ praise (Rachman & Nur, 2017). The
researchers also want to know how positive
reinforcement enhances the learning ability of the
students and how positive reinforcement stimulates
the learner for learning. The current study attempts to
search for the most appropriate, fruitful, and
inspirational way to teach the English language in
secondary schools. It finds out positive reinforcement
for improving English language skills and the
teachers’ perceptions regarding motivation. The
hypotheses of the study were:

The students perform well through positive
reinforcement by using motivational tools (reward,
praise, competition, a star, some other interesting
activities compared to those who are taught).

1) Positive reinforcement enhances students’
performance in learning the English language.

2) There is a difference between the scores of
the control & experimental groups.

Any learning cannot be acquired without
motivation. Motivation works as a lubricant for
learning. Much work has been done on this topic, but,
indeed, there is always room for improvement in every
field. This study throws light on the importance of
positive reinforcement and motivation for learning. In
this study, the researchers point out the different
reinforcement techniques and set recommendations for
language teachers. This study showed the importance
of positive reinforcement for learning the English
language at the primary level.

2. Literature Review

During the 20" century, much work has been done
on motivation in the educational field. An educational
psychologist suggests many ways to motivate students
for learning. Many researchers have also researched
"the role of positive reinforcement. According to
Evans and Tragant (2020), there is a positive

relationship between dropout and demotivation among
adult learners. The students are demotivated by
external issues like poor speaking skills, teaching
practice, and a low level of fluency in learning a
language. This notion leads to a justification that
learners with demotivation may lose their grades in
exams (Vibulphol, 2016). On the other hand, positive
motivation influences learners’ performance rapidly
(Ng & Ng, 2015).

The teachers should use more motivational
techniques to make their students attentive in the
class". For this research, the working researcher
observed and evaluated the common behavior of the
language teachers and the casual environment of
language classrooms. Researchers observed that
language teachers often teach the grammar or rules of
language in a typical style without creating interest or
motivating the learners. According to Christir and
Afzaal (2005), in Pakistan, the dependency of old
tradition methods and minimal use of modern
techniques are the parts of the education system.
Students take these rules as a burden, and they feel
bore. Such teachings of language rules badly fail
to catch their attention. The factor of positive
reinforcement in learning a language increases lessons
(Krishna & Pathan, 2013). The learners who got
vocabulary learning strategies negatively (Tanaka,
2017). This situation may lead them to lose both
integrative and instrumental motivational techniques
(Bahramy & Araghi, 2013). Further, As Ahmed and
Mahmood (2010) say, traditional instructions are less
effective in a teaching-learning atmosphere than
cooperative learning. As a result, students do not
show good performance at the end. If some students
acquire the rules of grammar of the English language,
but they cannot communicate or (interact) transfer
their ideas with others. Oxford and Shearin (1994)
explored an important impact of motivation in
students’ achievement scores. Motivation determined
the learners’ level of engagement in learning a
language. Motivation has many special effects on the
learning behavior of students. It directs specific goals
to increase motivation among students, which affects
their achievement and improves the cognitive process.

Dornyei and Ushioda (2013) have expressively
defined motivation. They claimed that motivation
originates from the Latin verb “mover,” which means
to move. Motivation impacts performing actions and
make choices. The word motivation has two terms:
magnitude and direction. Dornyei (2001) projected
that learners' learning is based on teachers who
motivate students by employing pleasant approaches.
This is done by making the classroom atmosphere of
classrooms friendly and relaxed.

2.1 Types of Motivation

According to Igbal (2011), there are two types of
motivation. Intrinsic and extrinsic motivation. The
most basic distinction is between intrinsic motivation,
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which refers to doing something because it is
inherently interesting or enjoyable, and extrinsic
motivation refers to doing something because it leads
to a separable outcome.

2.2 Sources of Motivation

This observation compels the researcher to inquire
why students are not competentin the English
language. The researcher wants to know that is there
any role of motivation or positive reinforcement here?
As Larasati (2018) described, student-centered
approach results in the superior performance of slow
learners. The correlation between communication and
student-centered  approaches  Positive.  These
approaches create learning by doing situations. The
scholars may improve their speaking skills through
tasks that are devised with their needs. It was
developed in integrating the multiple
dispositional, content, and need theories in the single
workable motivational model (Leonard, Beauvais, &
Scholl,1955). There are five sources of motivation.

2.3 Intrinsic Process Motivation

Individuals primarily motivated intrinsic process
to engage in activities which they consider enjoyable
of fun. It is the performance of the tasks itself, rather
than outcomes or results of the task that provide
satisfaction” (Leonard, Beauvais, & Scholl, 1999).

2.4 External or Self-Concept Motivation

It the attitude maintained by the use of external
rewards or incentives like fame, praise, and money
(Cherry, 2021). Self-concept motivation is extremely
based on when the individual is primarily other-
directed. The concept of this kind of motivation is
resulting from accepting the expectations of the
reference group. While the idea of self-concept
motivation is based on inner directions of the mind
(Leonard, Beauvais, & Scholl,1999).

3. Method

The current study was experimental with
experimental and control group designs. Also, a
questionnaire was filled up by the teachers showing
their experiences about the impact of positive
reinforcement impact on learners’ performance.

Secondary level learners of Bahawalpur City were
part of this study. The data were collected from 9t-
grade learners in the academic year 2019-20.

In this study, fifty students and thirty teachers
from Govt. S. D. High School, Bahawalpur, and
Workers Welfare High School (Girls), Bahawalpur
participated.  Grade-9 learners were selected
randomly. Among them, fifty students belonged to the
control group, and fifty students’ belonged to the
experimental group. Each group had equal
participation of male and female students.

Following tools were used to collect the data from
the respondents: 1: Questionnaire for teachers.2: Pre-
test and Post-test for students.

The data were collected using a close-ended self-
developed questionnaire of 30 items with five main
indicators subdivided into six indicators. The
questionnaires were delivered to teachers about their
teaching experiences. The test was used to collect the
data to find out the impact of reinforcement from the
respondents who were students. There were both
open-ended and close-ended questions. Test and
questionnaires were the research tools used for this
study.

4. Findings

4.1. Is there an apparent distinction in male
and female students’ achievement scores
under reinforcement and motivational
tools in experimental and control groups?

Table 1. Comparison of Achievement Scores of
Experimental and Control Groups

Respondents N Mean SD t
Control 50 50.35 10.21
Group
. -1.258*
Experimental 50 55.62 11.35
Group
*p<0.05

Table 1 discovered an apparent distinction in
students’ achievement scores between control and
experimental groups under reinforcement and
motivational tools. The two groups had an apparent
distinction between them. The mean achievement
score of the control group (M= 50.35, sd= 10.21) and
experimental group (M=55.62, sd=11.35) with (p
value<0.05) shows that the experimental group had a
better achievement score as compared with the control
group under reinforcement techniques. So the research
question, “Is there an apparent distinction in control
and experimental groups about students’ performance
under motivational tools?”” answered positively.

4.2. Is there an apparent distinction in male
and female students’ achievement scores
under reinforcement and motivational
tools in the experimental group?

Table 2. Students’ Performance in Experimental
Group through Motivational Tools

Students N Mean SD t
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Male 25 5457  10.25

. Kk

Female 25 6134 1131 3%
**n<0.01

In table 2, there was an apparent distinction in
students’ achievement scores between males and
female. There is an apparent difference between the
two types of groups. The achievement of male
students (M= 54.57, sd= 10.25) and female students
(M=61.34, sd=11.31) with (p value<0.01) showed that
female respondents achieved higher as compared with
male respondents. So the research question, “Is there
an apparent distinction in male and female students’
achievement scores under reinforcement and
motivational tools in the experimental group?”
answered positive.

4.3. Frequency analysis of reinforcement

techniques in the English language
classroom, overall mean achievement
score, and standard deviation of

motivational tools

Table 3. Mean Score of Overall Learning through
Motivational Tools Among the Learners

Praise Reward Stickers Star Thz;nbs
Mean 340 3.47 354 361 3.86
Std. D. 126 1.07 .58 1.79 1.02

n=50

It is evident from table 3 that the most useful
motivational tool among the learners was the thumbs-
up technique. The second learning technique was a
star for the students. The third learning technique was
using stickers. A reward was the fourth important
indicator for the learners at the school level. The last
technique that was used for the students was praise.

4.4. Frequency analysis of reinforcement

Table 4 illustrates that the most useful
motivational technique among male learners was the
star technique. The second learning technique was a
reward for the students. The third learning technique
was thumbs up. The fourth technique was using
stickers. The last technique that the male students
used was praise. It is evident from the bar graph
below:

Reinforcement Techniques

Thumbs
I-.Ip

Praise Reward Stickers Star

Mean M 5td. D.

4.5. Frequency analysis of reinforcement
techniques for female students in the
English language classroom, overall mean
achievement score, and standard
deviation of motivational tools

Table 5. Mean Score of Female Students through
Motivational Tools

Praise Reward Stickers Star Thﬂg‘bs
Mean 4.42 3.80 431 3.90 4,55

SD  1.05 .52 37 48 14

N=25

Table 5 demonstrates that the most useful learning
technique among female learners was thumbs up. The
second technique used by the female students was
praise. The third technique was stickers. The fourth
one was the star technique. The last technique used by
female ESL students was a reward. It is evident from
the bar graph below.

techniques for male students in an
English language classroom, overall mean Reinforcement for female
achievement score, and standard students
deviation of motivational tools
Table 4. Mean Score of Male Students Learning Stickers
through Motivational Tools Praise
T 0 1 2 3 4 5 6
Tests Praise Reward Stickers Star up Std.D. ® Mean
Mean  3.28 3.54 3.38 3.80 3.45
4.6. The perceptions of the teachers regarding
Std. D. 1.15 1.53 .52 .59 1.21

n=25

the use of motivational Techniques

The perceptions of teachers revealed that when
they provided their students' different techniques of
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reinforcement, their students engage more in learning
the English language. These activities make them
enthusiastic about language learning. According to the
teacher, praise is the best technique for their
encouragement. The second technique was stickers.
The third technique was stars. In the last, they
perceived that reward is also an incentive for
improving their academic performance. It is evident in
graph below.

Teachers Techniques

P

Praise Reward Stickers Star

Mean Std. D.

5. Discussion

A significant difference in students’ performance
between the control and experimental group under
motivational tools was found. It was concluded that
when motivational tools were applied in the form of
reinforcement, the attitude of students towards
language learning improved. The attitude developed
in response to motivational techniques. The study is
supported by the previous studies conducted by
Oroujlou and Vahedi (2011). The mean achievement
score of the control and experimental group shows
that the experimental group had a better achievement
score as compared with the control group. The study
supported the prior studies, as suggested by Kim and
Kim (2016), that demotivation is influenced by
external factors related to learners. There was an
apparent distinction in students’ performance between
males and females.

The achievement score of male students and
female students shows that female students have
performed better than male students. Meara and
Fitzpatrick (2000) and Jimenez (2010) showed that
females perform higher than males. Scarcella &
Zimmerman, 1998) showed that males are dominant
over females' incomprehension. Many other studies
conducted by Lin and Wu (2003), Lynn et al. (2005),
and Edelenbos and Vinje (2000) investigated the
superiority of males over females in getting
knowledge of the foreign language. Male students
incorporate more new words into lexicons than female
students (Llach & Gallego, 2012).

The overall most useful learning technique among
the learners was the thumbs-up technique. The second
learning technique was the star for the students. The
third learning technique was using stickers. The
reward was the fourth important indicator for the
learners at the school level. According to Adara study
(2018), missing intrinsic mativation is the prominent

de-motivational factor among the learners. The last
technique that was used for the students was praise.
The most useful motivational technique among male
learners was the star technique. The second learning
technique was a reward for the students. The third
learning technique was thumbs up. The fourth
technique was using stickers.

The last technique that the male students used was
praise. On the other hand, the most useful learning
technique among female learners was thumbs up. The
second technique used by the female students was
praise. The third technique was stickers. The fourth
one was the star technique. The last technique used by
female ESL students was the reward.

6. Conclusions

The use of positive reinforcement through
motivational tools is necessary for our English
language classes. With the use of this technique, a
positive change can be created among the students. A
positive and healthy motivational environment is very
necessary for long-term learning and achievement for
the learners. With positive reinforcement, lesson plans
can be improved, and students show more willingness
and interest in their studies. With it, learning can be
made more interesting and useful even for those
students who are not good at their studies. Moreover,
from the analysis and interpretation of the data, the
researchers had found that:

1) The old and traditional ways of teaching were still
applied in schools.

2) Teachers were not trained enough, and they were
not ready to use new learning techniques in their
classes.

3) Positive
classrooms.

reinforcement is  necessary  for

4) Motivational tools can bring desirable positive
change among students.

5) Lack of positive reinforcement is visible from the
lesson plans of teachers.

7. Suggestions

Following suggestions and recommendations were
made:

1) English is an interesting subject so it should be
taught with different activities and some
motivational tools so that the students may
develop their interest in it.

2) The behavior of the teachers should be positive
and friendly with their students.

3) Teacher training workshops should be conducted.

4) In teaching English, four skills must be included
with interesting activities.
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5) Use motivational tools should be used in the class
appropriately.

6) More target language should be used during the
lecture.

7) Teachers should use and adopt new and innovative
learning strategies full of positive reinforcement in
their classes.

8) The teacher should motivate the students to
participate in the class on an equal basis.
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